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Abstract

University life should be governed by honesty, that is, by the academic
integrity of all the agents involved. However, the literature shows the existence
of dishonest academic conduct on the part of the students. The first objective
of this paper is to identify which forms of conduct are considered dishonest by
university students and how often they are observed. Subsequently, the second
objective is to identify the measures that could prevent this type of conduct and
would be most suitable and effective from the students’ perspective. In order to
achieve the proposed objectives, a quantitative, cross-sectional and descriptive
study was carried out. Between January and March 2020, a questionnaire was
sent to undergraduate students at the Faculty of Economics and Business of
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the University of Zaragoza. The questionnaire refers to dishonest conduct
during the preparation of assignments, exams and classroom activity along with
the measures to avoid them. The analysis and tests to achieve the proposed
objectives are applied to the 333 valid cases. The results show that university
students adequately identify dishonest conduct, albeit with different degrees of
seriousness. This does not prevent them from observing that some of them,
whether serious or not so serious, appear more frequently than desirable. As
regards the measures, they consider it necessary to apply corrective measures,
whether through training or regulation, although they show a preference
for regulatory measures. These results can serve as a basis for establishing
Spanish university regulations that transpose the recently approved University
Coexistence Act.

Keywords: student, university, evaluation, measure, regulations, plagiarism,
dishonest practices, academic integrity, evaluation, measure, regulations.

Resumen

La vida universitaria debe regirse por la honestidad, es decir, por la
integridad académica de todos los agentes implicados. Sin embargo, la literatura
muestra la existencia de comportamientos académicos deshonestos por parte
del alumnado. El primer objetivo del trabajo es identificar qué conductas son
consideradas deshonestas por parte del alumnado universitario y con qué
frecuencia son observadas. Posteriormente, el segundo objetivo es identificar
las medidas que podrian evitar este tipo de comportamientos y que resultarian
mas adecuadas y eficaces desde la perspectiva del alumnado. Para conseguir los
objetivos propuestos se efectué un estudio cuantitativo, de corte transversal y
descriptivo. Entre enero y marzo de 2020 se envié un cuestionario dirigido a los
estudiantes de grado de la Facultad de Economia y Empresa de la Universidad
de Zaragoza. El cuestionario recoge comportamientos deshonestos durante la
elaboracion de los trabajos, los examenes y la actividad en el aula y las medidas
para evitarlos. Los andlisis y pruebas para conseguir los objetivos propuestos
se aplican a los 333 casos validos. Los resultados muestran que los estudiantes
universitarios identifican adecuadamente los comportamientos deshonestos,
aunque con diferentes grados de gravedad. Esto no impide que algunos de ellos,
graves o no tanto, sean observados por su parte con una frecuencia superior a
la deseable. En cuanto a las medidas, consideran necesario la implantacién de
medidas correctivas, ya sean formativas o normativas, aunque muestran una
preferencia por las normativas. Estos resultados pueden servir de base para
establecer las normas propias de las universidades espanolas que transpongan
la recientemente aprobada Ley de Convivencia Universitaria.
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Introduction

University life should be governed by such basic values as trust,
rectitude, equity, honesty and equality, among others, that encourage
the academic integrity of all agents involved, particularly students and
faculty. However, there is a host of evidence and research that clearly
shows the existence of dishonest conduct at universities in different
parts of the world (Chapman & Lindner, 2016; Vlasenko & Shirokanova,
2022), including Spain (Comas, Sureda, Casero & Morey, 2011; Foltynek,
2013; Comas & Sureda, 2016). Furthermore, this type of conduct, far from
disappearing, is on the rise (Alleyne & Phillips, 2011; Malesky, Baley,
John & Crow, 2016), and transforming with the rise and development of
information and communication technologies (ICT) (Sithole, Mupinga,
Kibirige, Manyanga & Bucklein, 2019). The use of this type of conduct
is becoming simpler (Young, 2012), and its spread is becoming faster
and more widespread; hence, these actions may be copied by a host
of people (Eckstein, 2003). The existence of dishonest conduct among
university students is concerning, more so since some research papers
show the existence of a relationship between its adoption at an academic
level and subsequent dishonest conduct at a professional level (Alleyne
& Phillips, 2011; Guerrero-Dib, Portales & Heredia-Escorza, 2020).

This student dishonesty in an academic environment is considered a
constant and paramount problem at all levels of education, which has
turned it into a serious educational problem (Orosz, Dombi, Téth-Kiraly,
Béthe, Jagodics & Zimbardo, 2016) that not only affects the credibility
of the evaluations of student learning, but also affects the institutional
image of the education centre (Ramos, Gongalves & Gongalves, 2020).
Accordingly, academic dishonesty by students should be firmly addressed
as an institutional concern, instead of merely the responsibility of the
students (Marsh & Campion, 2018). In other words, academic honesty
should be one of the fundamental cornerstones of the university life
of students, such that it fosters the correct use of information, respect
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for intellectual property, honest conduct and compliance with prevailing
legislation.

The existence of a wide variety of definitions of the concept of
academic dishonesty, along with a broad taxonomy, complicates a clear
identification of the dishonest conduct to be eradicated (Ramos et al.,
2020), and hence requires new studies that complete and complement
the results obtained in the previous literature (Marques, Reis & Gomes,
2019).

To achieve that, the first objective sought in this paper is to try to
identify the conduct considered dishonest by students in a university
context, and the frequency with which it is observed. Students do not
tend to have a clear awareness of all forms of conduct that are considered
dishonest, and hence this lack of awareness regarding what is acceptable
or not may lead them to practise it.

Given that higher education institutions seek and endeavour to
eradicate dishonest student conduct, they need to firstly identify the most
suitable and effective measures and tools and then implement them. It
is interesting to see the students’ perspective, as one of the main agents
involved, which could enhance the success of discouraging and/or
corrective measures. These measures include, on the one hand, training
measures, which relate to those activities leading to inform and educate
through knowledge and ethical skills. On the other hand, regulatory
measures based on the establishment of norms and rules to follow and
the consequences and sanctions in the event of not abiding by them.

Accordingly, the second objective of this paper consists of an in-depth
analysis of these measures that assist in preventing dishonest conduct
and that could be more suitable and effective from the perspective of the
students.

The results obtained establish, on the one hand, that university students
are able to correctly identify dishonest student conduct, and assign
different levels of seriousness to different types of conduct. However,
and despite this, this does not mean that this conduct, whether serious or
not, is observed more frequently than desirable. Furthermore, they feel
it is necessary to establish measures that discourage and/or correct these
types of conduct. While they feel it is necessary to introduce both training
and regulatory measures, they show a preference for regulatory measures.
These results are very interesting because they offer the students”
perspectives regarding an issue that directly affects them, and which
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turns them into the main protagonists. Observing what they consider
to be dishonest conduct is key to establishing corrective measures.
Furthermore, observing student opinions on the type of measures they
consider to be most effective in eradicating this type of inappropriate
conduct could be useful for university management as complementary
information in the design of codes of conduct and corrective measures.
Hence, the results of this research could be relevant for the scientific
education community, the faculty, the management teams, guidance
counsellors and other members of the education community, as well as
for the politicians commissioned with regulating academic activities and
rules.

This paper is structured in the following sections. The next section
mainly reviews the concept of academic dishonesty and the conduct
that could be classified as such. Subsequently, training and regulatory
measures are introduced that higher education institutions could resort
to in order to prevent and combat these forms of dishonest conduct. The
sample and questionnaire are then indicated that serve as the basis for
this paper. The following section presents and analyses the main results.
Lastly, the conclusions of the work and the main limitations are then
summarised.

Academic dishonesty

The literature suggests that the concept of academic dishonesty is based
on three pillars related, respectively, to academic management, teaching
and research, and with learning and studying (Comas, 2009). This paper
focuses on the third pillar.

Academic dishonesty or fraud in the teaching-learning process amounts
to a moral transgression by students in the context of their academic
relations and their responsibilities vis-a-vis faculty, the other students
and the institution they belong to. Over time, its definition has changed
(see the recent revision by Ramos et al., 2020) and its evolution is heavily
influenced by the historical and social period in which it is raised (Kibler,
1993), since it is a construct largely based on ethical-moral principles.
This complicates its comprehension and the identification of the forms it
adopts, as well as its consequences. Accordingly, as indicated by Munoz-
Cantero, Rebollo-Quintela & Mosteiro-Garcia (2019, p. 1), the lack of
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unanimity in the definition of the concept “is down to its universality,
multidimensionality, multicausality and its cultural determinants”.

Despite this, there is a certain consensus in the literature regarding
two key characteristics that conceptualise and allow dishonest conduct to
be identified: intentionality and the aim of obtaining an advantage.

Many authors stress the need for the existence of intentionality
in the deceit for academic fraud to exist (Epstein, 2010; Von Dran,
Callahan & Taylor, 2001). Von Dran et al., (2001) define academic fraud
as unethical intentional conduct. Along this same line, Epstein (2010)
asserts that it consists of an intentional effort to deceive, but qualifies
that, if the error is committed honestly or due to a simple difference of
opinion, interpretation or judgement, this would not constitute academic
fraud. What’s more, several studies show that the occasions on which
plagiarism is employed with an intent to deceive are a minority (Almeida,
Seixas, Gama, Peixoto & Esteves, 2016), and that normally plagiarism is
a result of a lack of awareness of the regulations and potential sanctions
(Porto-Castro, Espineira-Bellon, Losada-Puente & Gerpe-Pérez, 2019),
although some studies have found two groups of students — those who
plagiarise deliberately and those who plagiarise through ignorance
and/or a lack of information (Sarmiento-Campos, Ocampo-Gémez &
Castro-Pais, 2022). Along with the intentionality of the subject of the
action, the aim pursued through this conduct takes on importance.
Accordingly, academic dishonesty is any (intentional) conduct in the
student’s learning process that breaches the rules established and the
ethical principles of educational institutions and which, moreover, grants
the student an unfair or undeserved advantage over the other students
(Reyneke, Shuttleworth & Visagie, 2021), which translates into a higher
mark. Therefore, any deliberate act or omission that may comprise the
fairness of the comparative evaluation of student performance, skills and
knowledge among students will constitute academic fraud.

The types of conduct that fall under the concept of academic
dishonesty are many and varied, and not all of them are viewed with the
same seriousness. Sureda-Negre, Cerda-Navarro, Calvo-Sastre & Comas-
Forgas (2020), based on the revision of the literature and expert opinions,
highlight a lack of consensus on how to scale the level of seriousness
and the repercussions of dishonest conduct that university students may
incur in, particularly in those cases that are perceived as less serious.
Accordingly, of the 41 types of dishonest conduct analysed, only nine
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can be classified as very serious with an acceptable consensus among
experts. These include copying or cheating in exams, which is universally
considered to be unlawful conduct, and is also the most widespread and
habitual form of academic deceit (Teixeira & Rocha, 2010).

With the aim of identifying some of these types of dishonest conduct,
and based on the proposal made by Comas et al., (2011), three types of
groupings are proposed: i) conduct related to exams, ii) conduct related
to the preparation and presentation of academic assignments, and iii)
conduct within the framework of interpersonal relations and conduct
related to daily aspects of respect and coexistence.

The greatest consensus in the literature can be found in the first group,
in unlawful conduct when taking exams which, in turn, has been the
group most closely researched by different institutions and in different
countries (Teixeira & Rocha, 2010). This group includes a wide range
of actions and practices related to exams: obtaining details on an exam
before taking it, allowing another person to replace you during an exam,
taking an exam in the place of another student, allowing someone to
copy you, copying another person in the course of the exam, accessing
unauthorised information during an exam either through the use of
traditional “crib sheets” or through technological means (mobile phone,
players, etc.). This last case is where both students and faculty agree that
this constitutes dishonest conduct (Blankenship & Whitley, 2000). The
second group includes those academically dishonest actions and practices
relating to the preparation and presentation of academic assignments.
These include copying ideas or fragments of text without quoting the
corresponding source in the bibliography, the total or partial plagiarism
of works (from Internet portals and/or printed documents), falsifying
the bibliography and resources consulted in preparing an academic
assignment, the falsification of data and/or results in assignments, not
complying with the part of the assignment that corresponds to a student
in groupwork, the presentation of an assignment prepared by another
person while claiming it is their own work, buying academic assignments,
etc. This type of conduct has played a larger role as a result of the
changes undergone in methodological aspects, in learning processes and
in evaluation systems of undergraduate degree subjects following the
introduction of the European Higher Education Area (EHEA). Accordingly,
the evaluation system is a central aspect of the teaching-learning process
which, following the changes introduced by the EHEA, is being modified
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to address a skills-based focus (Sanchez Santamaria, 2011). Hence, the
evaluation model does not tend to be limited to a final test, but rather
this is complemented by a mark obtained through preparing specific
tasks, whether individually or in a group over the course of the academic
year, such as the preparation of assignments, presentations, practices or
classroom participation, among others. Therefore, the type of work that
lecturers demand from students may condition the performance of these
types of dishonest practices by students (Espineira-Bellon, Mosteiro-
Garcia, Munoz-Cantero & Porto-Castro, 2020). In this context, ICT take
on great importance, since they become a resource that fosters access
by students to a larger range of sources of information when preparing
their academic assignments (Marzal & Calzada, 2003; Cebrian-Robles,
Raposo-Rivas & Ruiz-Rey, 2020), and with greater speed, and these
circumstances, along with the simplicity offered by word processors,
has turned academic plagiarism among students when preparing their
assignments into a habitual practice (Ercegovac & Richardson, 2004).
These types of conduct are not only dishonest, but also breach copyright
laws, classified as a criminal offence against intellectual property. The
third group contains those forms of conduct relating to interpersonal
relations and conduct related to daily aspects of respect and coexistence
at higher education centres. Such conduct as damaging equipment and/
or furniture at academic facilities, damaging the equipment and personal
belongings of other students, damaging the work and/or material of
other students, interfering in the work or exams of other students and
frustrating their activity, show a lack of respect towards other students
or staff, etc.

Lastly, we should point out that, although the development of new
technologies and their implementation in the learning and evaluation
process (particularly important during the pandemic) has been key to
the smooth development of the learning-education process of students, it
has also facilitated the performance of some forms of dishonest conduct
described above (Cebrian-Robles, Raposo-Rivas, Cebrian-de-la-Serna &
Sarmiento-Campos, 2018; Sithole et al., 2019).
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Discouraging and/or corrective measures

Universities are addressing this situation by taking measures to prevent
and combat these forms of dishonest conduct, albeit not always
successfully. Munoz-Cantero et al., (2019) differentiate between actions
of a preventative, organisational, coercive and attitudinal nature.
Adam, Anderson & Spronken-Smith (2017) indicate raising awareness,
prevention, information, training, detection and a disciplinary regime as
forms of action. Hence, the revision of the literature shows that there are
different options that higher education institutions can resort to so as
to address this challenge. In this paper, we opt to distinguish between
training measures and regulatory measures.

Training measures correspond to any type of informative and
educational tool or activity (offer of courses, seminars, informative
brochures, etc.) that contribute to the training of students in skills and
ethical knowledge that prevent them incurring in dishonest conduct
(Estow, Lawrence & Adams, 2011). This focuses on the students, and is
based on the assumption that students who go to university lack some
of the basic skills needed to tackle higher education in an educational
environment (Morris, 2010). These skills include knowledge related to
the appropriate and ethical use of information (American Association of
School Librarians, 2009), along with a lack of awareness of the principles
and rules of integrity of university institutions. For example, students
frequently lack knowledge to quote or reference bibliographic sources
correctly in the assignments they prepare, which leads them to incur in
plagiarism (Lopez & Fernandez, 2019). Hence, if the training is suitable, it
will serve to reduce certain forms of dishonest conduct. This focus shows
how the lack of training by students constitutes the root cause of the
performance of unintentional dishonest practices (Cerda-Navarro, Touza,
Morey-Lopez & Curiel, 2021), and thus the use of training measures will
also have a preventive aspect, so it would be advisable to include them
in the initial years of university in order to reduce the prevalence of
dishonest practices in the following academic years (Cebrian-Robles,
Raposo-Rivas & Ruiz-Rey, 2020).

Regulatory mechanisms also exist, which can be addressed from two
complementary perspectives (Tatum & Schwartz, 2017): (i) regulations
that provides for coercive measures that discourage students from
participating in dishonest conduct; and (ii) codes of ethics, honour
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and conduct that highlight the principles, values and basics of the
institution and should be guided towards the activities undertaken at
such institutions. In general, these types of mechanisms include those
regulatory provisions that underline the types of dishonest conduct, along
with the consequences and sanctions applicable if students incur in them
(Sureda-Negre, Reynes-Vives & Comas-Forgas, 2016). These provisions
may be of a general nature, approved by Parliament and which are
applicable to all the universities in a country, and those inherent to each
individual institution, which are approved by the governing body of the
university.

In Spain, the University Coexistence Act 3/2022, of 24 February (Ley
3/2022, de 24 de febrero, de Convivencia Universitaria en Esparia), has
recently been approved. The main aim of this piece of legislation is to
provide universities with a common framework to resolve conflicts by
employing mediation at the heart of coexistence. The mechanisms of
mediation seek to resolve most conflicts of coexistence between the
members of the university community, endeavouring to apply the new
disciplinary regime on a supplementary and residual basis. In this way,
the disciplinary regime would only be activated when the parties reject
the use of the mediation procedure, when the conduct leading to the
disciplinary case is expressly excluded from this procedure (such as
cases of harassment and gender-based violence, university fraud or the
destruction of property) or when the parties are unable to reach an
agreement. This Act lays the foundations for each university to enact their
own rules of coexistence.

Universities tend to have their own rules approved by their governing
bodies, such as rules on evaluation, general student rules and codes
of ethics. Furthermore, each university centre (school, faculty, etc.)
may have its own specific rules, which range from codes of ethics to
specific regulations. With the entry into force of the new University
Coexistence Act, these previous rules must be adapted to the new Act.
Studies show that the existence of regulations that contain sanctions
for the performance of proven acts against academic integrity reduce
the performance of these kinds of acts by students, and furthermore,
the stricter the rules, the fewer fraudulent practices take place within
the institution (Ercegovac & Richardson, 2004; LoSchiavo & Shatz, 2011).
However, the literature has shown that the simple existence of rules and
regulations does not guarantee good conduct per se, since it is necessary
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for the rules to be familiar to all the system agents, and furthermore, that
they are actually applied (Comas, 2009). So, if the rules are well-known,
strict and applied, this discourages the performance of dishonest conduct
(LoSchiavo & Shatz, 2011).

Given the variety of mechanisms to prevent dishonest conduct and
having shown that none of them are ideal, universities should address
this situation from a holistic manner. They could even use its training
dimension, not focusing on aspects that are purely academic, to include
ethical education on a cross-cutting basis, whereby this takes on an
essential role in the training of all higher education professionals.

Methodology

To achieve the goal of this research, a non-experimental exploratory-
descriptive study was opted for (Hernandez, Fernindez & Baptista, 2014).
Specifically, a quantitative, cross-cutting study was employed based on
information collected in a survey.

An online survey was designed (through Google Doc forms) that
was anonymous (to guarantee the confidentiality of the information),
which was sent to the institutional electronic mail accounts of all the
students enrolled on undergraduate studies at the Faculty of Economics
and Business of the University of Zaragoza, authorised by the university
authorities. The fieldwork was carried out between January and March
2020.

Sample

The specific population under study was made up of 3,869 students
enrolled in the academic year 2019/20 on one of the qualifications offered
by the Faculty of Economics and Business of the University of Zaragoza.
The sample was made up of 333 valid questionnaires (with a confidence
level of 95% and a margin of error of 5.13%). The majority of students were
women (60.4%). More than half of the individuals surveyed were under the
age of 22 (66.3%). The distribution by year of study was: 15.6% of those
surveyed were in their first year at university, 18.4% in their second year,
26.2% in their third year and the remaining 39.9% in their fourth year.
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Instrument

The questionnaire was made up of three blocks of questions.

In the first block (29 items) the student was asked, on the one hand,
for a valuation on the level of appropriateness of a series of forms of
conduct (on the Likert scales from 1 - totally inappropriate, to 10 —
totally appropriate); and, on the other hand, on the frequency observed
of said conduct in their classmates (from 0 — never, to 10 — always).
Specifically, nine items were related to dishonest conduct when preparing
assignments; nine items were related to conduct when taking exams; and
11 items on conduct within the framework of interpersonal relations and
daily aspects of respect and social harmony.

In addition, and to analyse the reliability of the instrument employed,
Cronbach’s alpha values were calculated for each dimension. Accordingly,
for the block on “preparation and presentation of assignments”, the values
are 0.805 (appropriateness) and 0.853 (frequency). For the “evaluation
tests” dimension, the values are 0.833 (appropriateness) and 0.875
(frequency). And for the “interpersonal relations” dimension, the values
are 0.602 (appropriateness) and 0.773 (frequency). Hence, the results
obtained show that the instrument offers internal consistency.

The second block of questions (eight items) contains the student’s
assessment of the need to introduce measures to discourage and/or
prevent dishonest conduct. Specifically, four of them refer to regulatory
measures and the other four to training measures (on the Likert scale
from 0 - total disagreement, to 10 — total agreement).

In the same way as for the previous dimensions, and with the aim
of analysing the reliability of the instrument, Cronbach’s alpha was
calculated. The results obtained show a value of 0.772 for regulatory
measures and 0.754 for training measures, thus backing the internal
consistency of the instrument used.

The wording of most of these items was based on work proposals or
previous reports (Alleyne & Phillips, 2011; Burke & Sanney, 2018; Zuiiga,
Toscano & Ponce, 2015; Sureda-Negre et al., 2020, among others). Four
academics?, from different fields of knowledge and universities, revised

™

These academics belong to such fields as the organisation of companies, the commercialisation
and research of markets, and finance and accounting. One researcher among these stands out for
her high-quality research acknowledged in the field of higher education, although all of them have
extensive experience in this regard.
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the final questionnaire and were then subjected to a pre-test by several
undergraduate students with the aim of checking its comprehension and
whether conduct was missing from the initial questionnaire.

Lastly, the third block contained questions on the socio-demographic
characteristics of the students (sex, age) and of the subjects they are
studying (academic year).

Analysis of the data

With the aim of identifying the types of conduct considered dishonest
by students, a descriptive analysis was made based on the calculation of
the average values obtained for each of the items in each of the blocks
of conduct previously presented, and from each of the perspectives
of the analysis: level of appropriateness of the conduct and frequency
of occurrence observed. To facilitate the comparison between the two
perspectives, the results are presented in spider graphs performed with
the computer programme Excel.

Results

In light of the foregoing, the results obtained are shown in Figures I, II
and III. As regards the first block (dishonest conduct in the preparation
and presentation of assignments), the results show that students consider
that all the types of conduct proposed in the study are inappropriate,
albeit to different extents (average values from between 1.04 and 3.45).
This recognition of the inappropriate nature of the conduct would lead
us to expect that these forms of conduct were not observed in reality
or that their frequency would be close to zero. However, this does not
happen, observing frequencies between 1.12 and 5.97. For example,
the lack of fair collaboration in preparing group work is considered the
most inappropriate conduct but, in turn, is the most frequently observed
conduct in class. A similar situation arises with such other forms of
conduct as the preparation of deficient assignments to comply with the
minimum requirements, the copying of bibliographic material without
expressly quoting the source, and the inclusion in the authorship of
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people who have not worked on the assignment. The purchase/sale of
assignments was the only item that stood out for its almost non-existence.

Figure II allows us to analyse the situation of dishonest conduct
related to the evaluation tests. The data analysed leads us to conclude
that a broad consensus exists among students on the forms of dishonest
conduct. The majority of students recognise that this conduct is totally
inappropriate for the new situations raised (average values of around
one). The only forms of conduct that are observed with a certain
frequency are those related to copying exams (with values of around half
a point on the scale - five): looking at the answers of another student,
asking another student questions in an exam, allowing someone to copy
you and using unauthorised material, whether traditional resources or
through technological means. Hence, these forms of conduct should be
monitored.

FIGURE I. Inappropriate conduct in the preparation and presentation of assignments

=@ Appropriateness
—@—Frequency

Not collaborating on the
completion of a group project
10.-z

Buying a class project,
\‘Undergraduate dissertation

Copying an exercise or work of
another student

Submitting deficient or minimum
quality projects to meet
commitments

N Selling a class project,
\ D . .
mu‘m.....u’m--,l""; Undergraduate dissertation

L Including people who did not
_2* work on the list of authors of a
project

Copying books, magazines,
websites without expressly *
quoting them

Ma’nipulating information from
other studies to suit one’s own
interests

Submitting a project outside OF - -—--oeeee 2
the established deadline

NOTE: The black colour shows the average of appropriateness of the conduct and the grey colour the frecuency of occurren-
ce observed.
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FIGURE II. Inappropriate conduct in evaluation tests

=@— Appropriateness
—@— Frequency Using prohibited material
during an exam (notes, cheat
sheets, etc.)
10

Giving the professor gifts to
improve a grade

Using technology to copy
during an exam

Trying to convince the
professor to make exceptions !/m,h,,,;,“’;
for a student L

Y Looking at answers written by
another student during an

PRI
. i

Taking an exam for another
student

Asking another student for an
answer during an exam

Having prior access to the exams t'éttmg someone copy you
paper during an exam

NOTE: The black colour shows the average of appropriateness of the conduct and the grey colour the frecuency of occurren-
ce observed.

Lastly, Figure III shows the analyses related to conduct within the
framework of interpersonal relations and conduct related to daily aspects
of respect and harmony. The results obtained also show in this case that
students adequately differentiate between appropriate and inappropriate
conduct, although they observe a certain graduality in such conduct.
Accordingly, while taking property belonging to another student,
throwing rubbish, painting furniture, being a nuisance in class by making
a noise or murmuring are considered to be highly inappropriate (average
values of between 0.24 and 1.32), the perception of the appropriateness
of other conduct is more permissive (average values of between 3.21 and
4.31). These forms of conduct include eating or drinking in class, talking
about matters unrelated to the class with another student, and going into
or leaving the classroom once the lesson has begun without justification.
Furthermore, these less appropriate forms of conduct are observed with
greater frequency (average values between 6.09 and 7.57).
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The differentiation between appropriate and inappropriate conduct
becomes patently obvious when conduct primarily related to the
environment is raised. The perception of students regarding the
suitability of recycling, the orderly maintenance of classroom furniture,
energy saving and checking for viruses on the USB before using shared
devices is worthy of mention. However, and despite the consensus on
the appropriateness of these issues, it can be observed that they are not
undertaken with the frequency desired.

FIGURE Ill. Conduct within the framework of interpersonal relations and conduct related to
daily aspects of respect and harmony.

=—=@= Appropriateness —@— Frequency

Taking the property of another
student (mobile, calculator,
coat, USB, etc.)
Do not turn off the lights if you 10-
are the last to leave the e
classroom

Dropping rubbish on the ground
“2qr leaving it on tables and chairs

Do not check that the USB and
files to be used on the y
classroom computers do not ,‘"
have viruses :

Do ‘\‘ i Bothering the teacher with
atll i v . . .
St noise, whispering, body

language, etc.

ITa\king with another student in
T " class about an unrelated topic
Eh@r’i’n'g a classroom after the
-“class has started or leaving
before the end without good

reason

Do not recycle paper an
beverage bottles/cans

Eating or drinking in class

NOTE: The black colour shows the average of apropriateness of the conduct and the grey colour the frecuency of occurrence
observed.

The previous results underline that students suitably recognise and
identify forms of dishonest conduct, and that, furthermore, they observe
them habitually, to a greater or lesser extent, in the course of their
learning activity. Hence, the need exists to propose new measures that
discourage or prevent these forms of inappropriate conduct.

Revista de Educacién, 399. January-March 2023, pp. 173-198
Received: 19-04-2022  Accepted: 14-10-2022



Marzo-Navarro, M, Ramirez-Aleson, M. DISHONEST CONDUCT AND CORRECTIVE MEASURES. BUSINESS UNIVERSITY STUDENT PERSPECTIVE

Table I contains the average values and the typical deviation of the
discouragement and/or corrective measures analysed in the study. The
results obtained show that student opinions are more geared towards the
use of regulatory measures rather than training measures. Accordingly,
they highlight actions designed to establish disciplinary and corrective
measures to be addressed (with values of 7). Moreover, students not
only consider their existence to be necessary, but that it is even more
important to be made aware of them (7.81).

Training measures are also considered to be necessary by those
surveyed, although to a lesser extent than regulatory measures, as shown
by their average values. Accordingly, students consider an active role
by lecturers to be necessary in informing them of fraudulent activities,
particularly those related to exams, more so than classroom conduct.
As regards how to convey this type of training measure, those surveyed
express a preference for cross-cutting ethical training in the different
subjects rather than specific courses on ethics.

The preference for regulatory rather than training measures was
also observed in university students from other countries. Ramos et al.,
(2020) discovered that disciplinary measures were more highly valued
by Portuguese students than such other measures as compulsory ethics
courses, which were considered to be ineffective. Malgwi and Rakovski
(2009) observed that students from a university in the United States opted
for a disciplinary strategy.
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TABLE I. Regulatory and training measures. Descriptive statistics

MEASURE Average | TYPical
deviation
Corrective measures for |napPropr|ate conduct should be 700 273
E established
E Inappropriate conduct should be sanctioned 7.11 2.89
5' Students should be informed of corrective measures and 78l 233
[C) the sanctions for inappropriate conduct ’ ’
w
& | Centres should provide students with a code of ethics for 58l 310
the centre ’ ’
o Training should be prowded.on ethics via courses and/or 519 326
> seminars
Z Ethical habits should be promoted in classroom subjects 6.48 2.96
|n<_: Faculty should explain the basic rules of classroom conduct 5.56 3.19
Faculty should clearly outline actions permitted in exams 6.45 3.34

Discussion and conclusions

Higher education institutions seek to ensure academic honesty and for
this to be a key value for all their members, particularly for those receiving
training — their students. Regrettably, there is evidence that clearly shows
that dishonest student conduct is more prevalent than could be hoped
for. Furthermore, the practice of this type of conduct exceeds the purely
academic ambit and can even impact the ethics of the future personal,
professional and civic life of these students.

The results of the work have led us to identify student perceptions
on the level of appropriateness and inappropriateness of certain types
of conduct, along with the frequency of said conduct observed among
other students.

In general, the results lead us to assert that students clearly identify
inappropriate (dishonest) conduct and differentiate it correctly from
appropriate conduct. They specifically consider those types of conduct
that could be considered “illegal” as inappropriate, but are somewhat
more permissive regarding other related conduct, mainly in relation to
the environment, for example, recycling and energy saving.
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As regards the frequency of these types of conduct observed, we
should highlight that none of them were observed habitually or constantly
among students, although some of them observed them more often
than was to be hoped for and desirable. Specifically, among types of
conduct related to the preparation of assignments, those observed more
frequently (albeit in the middle range) are a lack of fair collaboration, the
inclusion of authors who did not participate, the manipulation of sources
of information, errors in the form and/or lack of quoting the source, the
preparation of deficient assignments and the copying of assignments. The
types of conduct related to exams observed the most frequently (again
in the middle range) include some considered to be unlawful, such as
the traditional copying in exams, specifically looking at other students’
work or asking other students for the answer, allowing themselves to
be copied and copying out notes — “crib sheets” — or by using electronic
means. Furthermore, when looking at the types of conduct considered
by a panel of Spanish experts to be the most serious, which include
pretending to be another person in an evaluation, stealing exams or tests
and obtaining the exam questions before taking the exam (Sureda-Negre
et al., 2020), it can be seen that these were observed in our paper with a
low level of frequency, and are even practically non-existent.

The types of conduct related to the rules of coexistence in classrooms
are those that are broken most frequently, mainly those aimed at being
a nuisance to both lecturers and students during the course of the class
(talking in class, making a noise, interrupting the class by coming in and
going out, etc.). Furthermore, it is surprising that some types of conduct
to foster environmental sustainability are not observed with the frequency
desired, particularly those related to recycling and energy saving, when
there is a clear commitment at this time to greater sustainability (2030
Horizon - Sustainable Development Goals — SDG).

These results confirm the need for universities to address the
introduction of measures that enable the dishonest conduct detected to
be corrected. What’s more, evidence exists that shows that the existence
of academic rules can become a preventive factor of student dishonesty
(Jordan, 2001). Being aware of what types of measures are more highly
rated by students is important, because it fosters their introduction, and
hence their effectiveness.

The results obtained show that university students prefer regulatory
measures, in other words, regulatory provisions that indicate the types
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of dishonest conduct, their consequences and the applicable sanctions
if they incur in them. This result is in line with other previous research
applied in universities in other countries (Malgwi & Rakovski, 2009;
Ramos et al., 2020).

Given that, as indicated by Sureda et al., (2016), the establishment
of codes of conduct or academic regulations that address the matter of
academic integrity are more effective when drawn up through consensus
among all the members of the institution, the results of this work are
useful for a greater insight into the student’s perspective.

However, although a preference exists for regulatory measures, training
measures are also considered necessary by students. In this regard,
according to Foltynek (2013), Spain is one of the European countries
where university students receive less training on academic integrity,
and hence requires more support and training on the matter (Cebrian-
Robles et al., 2018). Despite the fact that the verification reports on the
degrees analysed contain, among their skills, some aimed at promoting
the ethical conduct of students, the results of the research would seem
to show that the acquisition of certain skills could be improved and that,
furthermore, these should be adapted to the knowledge and information
society we find ourselves in at this time. Although ICT have democratised
the access to information and knowledge, they have also fostered the
emergence of new forms and tools that facilitate the performance of
dishonest conduct (Cebrian-Robles et al., 2020), particularly plagiarism.
However, ICT can also serve as the basis to create and use tools that
allow more preventative and training strategies designed for students to
be adopted. For example, training actions could be designed that focus
on specific areas such as training in the use of bibliographic management
software, like the open platform Zotera, among others.

This paper presents certain limitations that could be addressed in
future research papers. While the sample focuses on a specific faculty
(Economic and Business) of a Spanish university, this could be extended
to other undergraduate and post-graduate studies. The procedure
followed for the selection of the sample is not based on probability, in
other words, it is a convenience sample. The questionnaire has been
designed to see the perception of students, but it would also be useful to
see the perception of faculty and university management, with the aim
of identifying whether the same evidence is observed in the same way.
Despite these limitations, it is considered that new evidence is offered and
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results provided that could prove useful to the university community. In
the short term, it serves to establish the rules corresponding to universities
as transposed by the recently approved University Coexistence Act. In
the medium and long term, it serves to guide and improve subjects (in
both content and methodology) with a view to training and instilling
more ethical and appropriate conduct in students, focusing on training to
eradicate those more commonly observed types of inappropriate conduct.
Training in digital skills and respect for copyright and user licences will
be key in the new digital society. The future Constitutional Law on the
University System (LOSU) could be turned into an opportunity for this.
Furthermore, the fact that the Internet is a key resource used by students
in the search for information and resources makes it necessary to strive
to foster a more critical spirit in students and focus studies on the use of
this resource in a constructive and suitable manner.
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