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Resumen

Las finisecularesaproximacionespragmatistasa la enseñanzade las lenguas
extranjerasexigenunaparticularatencióna la intensionalidadde las lenguasy a
las muchasaportacionesde la Etnolingúística. El presenteartículo vindica la
adquisiciónde la competenciacomunicativaen el aulade lenguasextranjeras,y
proponeel empleode unaseriede ejerciciosinéditosque se sirven de las artes,
que soncaracterísticapsicosocialde la cultura, a tal fin.

PALABRASCLAVE: Competenciacomunicativa,aproximaciónpragmatista,
lenguasextranjeras.

Ahstract

The growing contextualisationof foreign language teaching calís for a
thorough emphasison Ethnolinguistics as a means to understandand learn

languages.This article vindicates communicative language acquisition, and
furtherelaborateson the usageof anumberofexercises— tailor-madeto increase
communicativecompetencein a foreign languageand basedon art as a psycho-
social cultural feature.

KEY FVORDS: Communicativecompetence,pragmatic approach,foreign
languages.
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Résumé

Les approchespragmatiquesde la fin du siécle pour l’enseignementdes
langues étrangéres exigent une attention particuliére aux nombreuses
contributionsde l’Ethnolinguistique.lJanscet articleon revindiquel’acquisition
de la compétencecommunicativedans la elassede langues étrangéreset on
proposel’emploi d’uneséried’exercicesinéditsconstruitsápartirdu domainedes
Arts, consideréscomnmeélémentspsychosociauxde la culttmre.

MOTSCLÉS: Compétencecommunicative,approchespragmatiques,langues
étrangéres.

The aim of this article is to suggesta numberof pedagogiestrategiesthat
can effectively enhaneecommunicativecompetencein foreign languageteach-
ing. 1 shall discussthe caseof Spanishhighereducationon the groundsof those

empirical experiences¡ haveundergonein my classesof English language,and
also of the ideas 1 fosteredfrom designingthe foreign languagemodulesof the
course of Anthropology at the University of Extremadura.ConsideringDell
Hymes’stheorieson comnmunicativecompetenceand the applicationof Anthro-
pology and Ethnographyto foreign languagetcaching, 1 found in my Faculty’s
newly-establishedcourseof Anthropologya prime opportunityto apply ethno-
linguistic teachingro the field of Anthropologyi Oncethe syllabi of two elective
mnodulesof Englishfor Anthropology weredesigned,and includedin the course

curriculumn by the university senate,the academieofficials neglectedthe —to
my understanding--—timely inclusionof thesemodulesin the list of electivesto
be offered. Nonetheless,such ethnolinguistic spirit and didactie innovations 1
haveprofited from in mny classesof English languageat the Faculty of Teacher
Education. 1lenceforth 1 shall give an accountof my ethnolinguisticbias and
also of Ihe said activities,with which 1 havc nurturedthe classof languagefor
general purposes.

Ethnolinguisticsgained a momentumin the mid-2Oth century. At the time,
whilst tIme greatbulk of linguists endeavouredto analysemodernEuropeanlan-
guages,a nuniberof linguists andanthropologists—namelyMalinowsky, Sapir,
and Boas— publishedtheir rcsearchon languagesthat lacked a written code.
Theselinguistssoon noticed the striking grammnaticaland idiomatie differences

betweentheir mnother tonguesand thoselanguagesthey studied.Moreover, they
soon realisedlinguistic disparities were chiefly imposedby cultural gaps,and
that in seekingto study languagesthey werenecessarilybound to studycultures.
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Such researchwould subsequentlysecondanumberof new linguistie con-
ceptsthat are imperativein both ethnolinguisticsand foreign languageteach-
ing. The first of which wasMalinowsky’s situational context— i.e. the con-
notative power of context. Sapir’s (1933) conclusionswere the first step
towards the concept of linguistic relativity, forged chiefly in the works of
Whorf(1956)m.A third contributionis Hymes’sandGumperz’sethnographyof
communication,which calís for an analysis of culture by way of language
(GumperzandHymes, 1972).

Yet, to the aims of this article, a singularconcept is that of communicative
competence,which Hymes (1972) envisagedin deconstructingthe ethnography
of communication2.Hymes conjecturedthat some particular situationswhere
locutionary actsoccur are fixed and can be regardedas communicativeacts; in
addition, he maintainedthat the natureof these situations differ substantially
fromn one culture to anotherIherefore, communicativecompetenceis, Hymes
concluded,the ability to communicateadequatelyin alí social situations,intrin-
sically so amenableto culture.

In the samevolume, Gumperzattemptedto define communicativecompe-
tenceas «What a speakerneedsto know in orderto communicateeffectively in
cultural significant settings»(Gumperz, 1972:vii). Subsequentrevisionsof the
term haveattemnptedto deepenthe ethnographicimplications of the concept:
Saville-Troikearguedthat communicativecoxnpetenceencompassesthe knowl-
edgeof a greatnumberof specific behaviouraldemeanours,and further elab-
orates:

Communicativecompetenceextendslo both knowledgeandexpecta-
tiomi of who may or may not speakin certain settings,when to speakand
whento remainsilent, whom onemay speakto, how onemay talk to per-

One is to note, firstly, that Sapir’s thought predominantlybuilt upon the works of
Boas,mainly The Muid ofPri,ni/ive Men (1911)andAnthropologyandModern LWe (1928).
Whorfs argumenísfollowed in the footstepsof his predecessorslo elaborateIhe theory of
linguisíic relativity, of which Berlin and Kay (1969) and Lakoff (1974) were straightfor-
wardly supportive.For a recenííreatmentof linguistic relativity applied lo foreign language
tcachingvide my article «Linguistic Relativity in Foreign LanguageTeaching: A Didactic
Proposal»(Ardila, 2000).

2 Hymesreversedlo Chomskys(1965) theory of grammarcomrpetence,andconcluded
íhatgrammarcompetencedoesnot guarantyan optimal socialoutcomeowing lo the manydif-
ferent social settingsof which a speakermust partake. lIymes also consideredBernstein’s
(1975) distinclion bctweenanelaboratedcode(learnedat school)anda restrictedcode(learned
mn a vernacularsetting).Bearingthoseantccedemmtsin mmd, Hymesconcludeda speakerthat
only possessesarestrictedcodewill nol makedo in an elaboratedsetting.
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sonsof differentstatusesandroles,whatappropriatenonverbalbehaviours
are in various contexts,what tlie routinesfor turn—talking arein conver-
sation, how to ask for andgive information, how to request,how to ofYer
or declineassistanceor cooperation,how to give commands,how <o
enforcediscipline, andthe like—in short, everythinginvolving <he use of
languageand othercommunicativedimensionsin particularsocialsettings
(1982: 21).

In an carlier publication (l-lymcs, l967: 8-28), Hymes had proclaimedthat
any communicativeact conveyseight components:situation,participants,ends,

act sequences,key, instrumentalities,norms,and genre.Chronologicalandsitua-
tional frames and psyco-socialcontext make up situations; participantsare
classedaccordingto their socio-culturalcharacteristiesandalso to the natureof
their knowledgeof one another;the endsare <he particular andgeneralpsycho-
logical aims: the actssequencesare the organisationand structuresof comnínuní-
cation; key is the level of formality; the instrumentsare channel,languagevan-
eties,vocalisations,proxemiesand kinesics; the normsmay be interaetionaland
interpretative; and thc genre consistsof the type of interaction and discourse
sequences.In a particular language,communicativecompetenceis achievedat
the point where one is able to masteralí the eight comnponents.Whilst native-

speakerhoodconferscoinmunicativecompetence3.acquiringit in a foreign lan-
guageis a rathcr iffy chapterin foreign languageteaching—andmostnotably a
tour de ¡‘orce fon learnersto learnand for teachersto teach.Communicativecom-
petenceis, however,peremptoryin foreign languagelearning.l3roughton, Brumn-
fit, Flavelí, Hill and Picasevenconcede:

In fact, alí our vast array of langtmageusecan be classifiedinto many
differentcategoriesrelatedto thesituation and purposeof communication.
Fora foreign learner,it might sometimesbemore important to achievethis
kind of communicativecompetencerhan [o achieveformal linguistie cor-
rectness<1980: 30).

Ihe want of communicativecompetenceentails dramatieconsequences,as
Erein aud David denounce4.

Native-speakcrhoodis, however,quite a vagueconcept.Linguists havebecovery much
waffled by the coníroversyregardingnaíive-spcakcrhoodbeingacquiredby birth. Fon a recent
andm,,ost authoriíaíivediscussionon naíive-spcakerhoodvide Alan Davis(1997; 1991)andE.
Bialystok (1994).

J3reinandDavid suggestthat failing to acquirca minimnal level of communicativecom-
pcremicein a foreigo languagewill result in culturesbock:«Thecultureshockis precipitatedby
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Therefore,educationalists5were sooncagerto borrow the conceptof com-
municativecompetence.Nevertheless,momnentouslyas the partnershipbetween
Ethnolinguisticsand foreign languageteachingmethodologieshasgrown, theo-
retical presumptionsare far more prolifie than the proposaisfor actual class-
room activities to implement the communicativecompetencefor which they
cali. Indeed, as mentionedaboye, such cultural reinforcementof foreign lan-
guageteachinghas becomeparticularly relevant in the countriesof the Euro-
peanUnion. Not only are the many EU academnicprogrammes,e.g. Socrates,
Erasmus,Leonardoda Vinci, Interlingua, Oxymoron,etc., intent on providing
linguistie competencein a foreign language,but they seekto endowthe stu-
dents’ learningwith the cultural and societalknowledgeof a foreigncountryof
EU memnbership.In designingthe courseof Anthropologyand the syllabi of its
courseunits l found a thrilling opportunityto undertakethe teachingof English
as a foreign languageby way of the culture and society of English-speaking
countries— with a especialemphasison British culture, owing to the British
memnbershipof the EU. WhereCasagrande(1954: 335) declaredthat «In effect,
onedoesnot transíateLANGUAGES, one transíatesCULTURES», 1 forged the
motto «We are not only learninga language,we are learningabout its culture
andsociety»,originally conceivedfor the modulesof English for Anthropology,
which 1 now apply to thosemodulesof languagefor generalpurposesof whieh
1 am the convenor.

The knowledgeof culture is imperative to understandcommunicativecom-
petenceand its imnplications6.Such is thepoint of JoséLuis Atienza (1993),who,
mn his «5 ideasparael debatesobrela enseñanzade las lenguasy de las culturas»,
suggeststhat culture is amenableto threeends: a psychosomaticend, i.e. both
verbalandnon-verbalperformances;a psycho-cognitiveend,i.e. whatliesunder-
neaththe psychosomatic;and a psycho-socialend, i.e. what is over the psycho-
somatic.Here,one is to bearin mmd the differencebetween,in Ouellet’s (1991)

theanxietythat resultsfrom losing onescuesto social interaction.Thecuesincludethe many
ways in which oneorients oneselfto daily life: when to shakehands,when andhow muchto
tip, when to acceptinvitations, when to takestatementsseriously,etc. The cues,whieh may be
customs,gestures,facial expressions,or words, areprimarily unconsciousandare asmuch a
part of onescultureas the language»(1971: 217).

Vide for instance,E Erickson (1982), L. Van Lier (1988), D. Nunan (1989), .1. Cots
(1995). M. Canale(1983) furtherproposedthe differenciationof four competencesthat make
up communicativecompetence:linguistic comnpetence,discoursivecompetence,sociolinguistic
competence,andstrategiccompetence.

6 For sucha knowledgearepritnus in/er pares: L. 5. Vigotski (1962), A. Inkeles(1965:
66), M. Midgley (198(1: 52-53), A. Giddens(1991: 36), andR. Linton (1982: 45).
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terms’, cultureper se and promotionalculture— culture is aequiredand shared
by alí membersof a culture, and promotional culture is learned.The psycho-
social endof culture, Atienza argues,is the sourceof which is characteristically
learned.Art, therefore,belongsto the psycho-socialendof culture, i.e. to civili-
sation.The corollary of alí the aboyepremisesis that art, being a psycho-soeial
featureof culture, is essentialin order to understandculture; that is to say,mas-
tering commnunicativecompetencenecessarilyimplies understandingand appre-
cmatingart.

In designingthe syllabi for the coursesof English for Anthropology, 1
thoughtthe vast majority of classtime shouldbe devotedto studying Englishfor
Social andCultural Purposesand to sociolinguisties.By English for Social and
Cultural Purposes1 meanthe study of texts of Anthropology that thc future
Anthropologistswill needto read— and write5. The latest introductory surveys
by BernardSpolsky (1998)and Claire Kramsch(1998)offer a didactie-oriented
approachto sociolinguistiesand ethnolinguistics.Finally, attentionmay also be
paid to culturally-imposedlinguistic gaps.Furthermore,thereare several peda-
gogic strategiesbasedon cultural contextualisationwhich can introducethe stu-
dents to the English-speakingcultures. Someactivities may take up a whole
module of cross-culturality,whereasthey can also be jointly togetherconve-
niently insertedin a syllabusof generallanguageteaching.In u»’ leetures,1 usu-
ally devotea numberof introductorysessionsto perform commnunicativecompe-
tenceactivities.

Some—perhapsmost— Spanishteachersof English as a foreign language
would argue that the rnost representativeexamplesof Englishculture are to be
excerptedfrom the literature,e.g.Chauccr’sanalysisof Mediaeval society in his
CanterburyJ’ales, Sbakespeare’s.bistor.ic .plays,.and the.like. ..Yet..my..on-going
classroomobservationsuggeststhat the majority of young studentsfear foreign
literature —inasmuchas they abhorthe perusalof their own. 1 understandthat a
specimnenof cultural identity is truly national when it is not likely to havebeen
producedby any othcr people9.Examplesof truly English art canbe found, for

Vide also (3. Zarate(1986), L. Porcher(1986). andR. Galissom,(1991).
This is draníaticfor thestudy of Spanishsoci, ty, simíce manyauthoritativeessayson the

mssueare being published in English: in a aurnbcrof top-referredjournals and by English-
speakingscholars,e.g. muchof the researehQn te social role of the SpanishChurch in the
twcntieth eenturyis being done hy British historiamís such as FraneesLannon (1987) amíd
Audrcy Brassloff(1998).

iii bis Ensayosentorno al casticírmo,Miguel de Unamunooffcrsan intriguing analysis
of the national arts(1998: 46): «Pornaturalinstinto y por comúnsentido,comprendetodo el
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instance,in the Victorian era. In selectingartistie material (for the English for
Anthropology lectures) 1 chosethe works of two late-l9th-and2Oth-century
British schools:the Pastoral school of music, and the Pre-raphaeliteschool of
painting. My cross-culturalactivities commonly follow thesesteps:

1) to show the learnerssamplesof both SpanishandEnglishnationalarts;
2) to helpthem to perceivethoseexamplesin their cultural settingandas the

psycho-socialoffspring of that particularculture;
3) to get the learnersto experiencethe foreign cultural setting by getting

themselvesembeddedin national art —andto opposeit blatantly to their
own culture.

1 usuallybegin with music,a discipline out of which SpanishFlamencoand
EnglishPastoralmusicwereselectedfor a classroomaudition. My studentsagree
that Flamencois, perhaps,a quintessentialrepresentationof southernSpanish
culture—afact mnustbe allowedfor: almostalí my studentsare from Extremadu-
ra; the same activity mnay not producethe sameeffect in Northern provinces.1
then inform themn that Spain is the secondnoisiestcountry in the world —only
secondto Japan—,and point out that Flamencomusicis very likely to be loud
becauseSpain is a noisy culture (accordingto the conceptof linguistic relativi-
tymo). Afterwards 1 play VaughanWilliams’s Pie LarkAscending,andask the stu-
dents to notice its soft quiet cadenceand to considerit the corollary of the Eng-
lish penchantfor calmness.Still bearingthe Flamencotunesin mmd, 1 pía>’ Percy
Grainger’sversion of A LincolnshirePosy, replayingthe movemententitíed The
LostLady Foundin orderthat the learnersappreciateits slow, calm cadenceand

mundo queal decirarte castizo, arte nacional, sedice másqueal decir cienciacastiza, cien-
cía nacional; que si cabepreguntarquése entiendeporquimica inglesa o por geonietriaalem-
ana, esmuchomásinteligible y claro el hablardemúsicaitaliana, de pintura española,de lit-
eratura francesa. El arte pareceir más asido al ser; y éstemás ligado que la mentea la
nacionalidad,y digo pareceporquees apariencia.El arte no puededesligarsede la lenguatan-
to como la ciencia. Ojalá pudiera! Hastala músicay la pintura,queparecenser másuniver-
sales,másdesligadasde todo laconismoy temporalismo,lo están,y no poco; su lenguano es
universalsino en ciertamedida,enuna medidano mayorquela de la granliteratura. El arte
másalgébrico,la música,es alemanao francesao italiana.»

1 retakeUnamuuiosideaof nationalarts in orderto apply it to the ethnolinguisticsof for-
emgn languageíeaching.

O lo fact, sociologysurveysa 93 percentof Spaniardshaveneverattendeda classicmusie
concert,whereas15 million Britons(i.e.a23 percentof thepopulationof Britain) listento cías-
smc musieon a very frequentbasis. The datawas providedon the Spanishtelevision channel
TeleS 8:30 (pm.> news on 28 December2000 (at, precisely,21:11).
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rhythmasanimageof the Englishliking for countrycalmness.In EdwardElgaCs
Pomp and CircumstanceMarch 1 the Eritish feeling aboutorder and solemnity
canbe elicited; and VaughanWilliams’s Fantasiaon a Themeby ThomasTallis,
1 would suggest,revealsthe profoundquictnessof the Englishcharacter.

Likewise, in exposing the pieturesof the Pre-raphaclitepainters, such as
Rossetti,Burne-Jones,Hunt or Millais, 1 presentmny studentswith the English
love for Romnantietales and their epic past —but, mostcspecially, with the art
which resultedfrom these artists’ neglectof classicRenaissance,andalso from

their returningto and focusing on English ancientidentity’’.
Afterwards, 1 display one of thesePre-raphaelitepaintingswhile playing a

Pastoral tune: Rossetti’s Bovver Meadow and Vaughan Williams’s Lan/asia o¡i
Greensíceves.Greensícevesis, perhaps,the melody that bestmnatchesThe Dow-
er Meadow—andvice versa—-: the ladiesin thepictureseem<o dancealongthe
rhyth,n of that piece, and one of them is playing a lyre —one of the leading

mnstrumentsin Greensícevesis a harp. The studentswill soonelicit that neither
Flamencomusic nor mnost of the SpanishelassiccomposerscouldmatchRosset-
ti’s picture better than English Pastoralmusie—indeedGreensleevesis alleged-
1>’ regardedthe musicalpiece that is most representativeof Englishculture.

Finally, the third and last step of my activity consistentlyturns out most

intriguing. 1 ask mny studentsto split up into groups(of two, three, and four) and
talk in Spanishwhile 1 play some Flamencomusie —--on point 4 on a volume
sealeof 10. After they havetalked for oneminute, 1 ask themn to stopand inquire
whethertheyhavebeenableto hear the Flamencosong.They alí admitthey can
hear it clearí>’ while they are chatting. 1 then telí themn to carry on conversing
sínce1 needtime to rewind the tapes.Instead,1 linger for one minute and then
pía>’ Pie Lark Ascendingon the samevolume point. The beginningof this piece
IS 50 low that the first thirty seconds(approximately)can hardí>’ be heard in
silence. Yet, even when the piece raises its normal volume, the students loud

Maria J. A. C. Cordeirohas proclaimedte convenienceof using painting in foreign
languageteaching(2000: 253): «Nurnaépocacmqueseassistcao triunfo dasinmagens,cmque
os olhos se tornaramávidosde alimento continuo,tambémna auladc línguasestrangeiraso
recursoá imagern—nassuasdiferentesvariantes,artisticasou nao, como o desenho,a
fotografia,o cartoon,o quadro—-•-conquistouinegávelimportAncia.Os objectosdc arte pictóri-
cos, em~i particular,propoemun vastolequc de possibilidadesdidácticas,tanto no dominio da
lingua, corno da cultura. Paisagens,naturalezasmi~ortas, representaqéesde imileriores, retratos
humanos,cenasde rua~..—-podemserviros mais diversosfimm (prática de determinadasestru-
toras gramaticais,alargamemitode áreasvocabimíaresespecificas,produgáoescritae/oíl oral dc
urna hisrória),e, enquantopoderososrepresentantesde urna cultímra (de Lima época),permiíemi~
abordare discutir aspectosde relevAncia cultural e civil izacional.»

Didáctica (Lenguay Li/era/oro)
VM. 14 (2002): 37-49

44



Ji A. O. Ardila ConínmunicativeConmpetencein Spanisli-English...

vocalisationoverlapsand silencesit. 1 requiresilence,and whenthe studentsare
quiet anew,they realisethe piece is in factbeing played. At that point 1 explain
to them that The Lark Ascendingis a verypopularmelod>’ in Englandand that 1
haveoften heard it at restaurants,shoppingcentres,and evenon coaches.Most
important, 1 emphasisethat whenever1 haveheard it in a publie place, it could
be listenedto clearí>’, sincethe pitch and vocalisationin the English languageis
very low
—much lower, at least,than in Spanish.

Vocalisationis a ver>’ important featureof language(cf. Fay, 1997: 321): it
is oneof the instrumentsHymes deemsa necessarycomponentin communica-
tive competence,and failing to adequateone’sspeechto the adequatepitch when
speakinga foreign languageconveysa number of disturbing connotations
—especiallywhen the differencesare as conspicuousas in the caseof English

and Spanish.Samovar’sand Porter’sdefinition of communication,forged in the
contextof intercultural languageeducationm2,illustratesthat my students’Span-
ish vocalisationwould not, if maintained,contributeby any meansto an appro-
priatecommunicationin English.

Once 1 have causedthem to realise the inappropriatenessof the Spanish
pitch when speakingEnglish 1 proceedto provide them with the practical exer-
císethat helpsthemto acquirean English pitch — without havingto partakeof
countlesslocutionar>’ actswith nativespeakers.Leavingthe stereoon the samne
volume as before, 1 play The Lark Ascendingand explain that in order to speak
English with the appropriatevocalisationthey must be able to hear the piece
while they are talking. The purposeof thisexerciseis twofold, for notonly does
it serveto reachthe vocalisationwhich is decidedlymuch closerto the English
pitch than to the Spanish,but it also denouncesthe glowing difl’erencesbetween
the two languages,and the necessityto makea seriouseffort to masterthe for-
eign pitch.

Outside the realmns of British culturebut still within the English-speaking
domnain, thereis yet anotherintriguing classroomactivity 1 believeparticularí>’
expressivein order to pinpoint the startling cultural perceptionsof the world
held by two disparatecultures.Ibis experience1 partookof as a studentin the
USA in a unilateral version.During a lecture, the professoraskedus to write

2 L. SamovarandR. Porter(1994: 7-8): «Communicationmay bedefinedas that which

happenswheneversomeonerespondsto the behavioror the residueof the behaviorof another
person.When someoneperceivesourbehavioror its residueandattributesmeaningLo it, com-
municationhastakenplaceregardlcssof whctherourbehaviorwasconsciousor unconscious,
intentionalor unintentional.»
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which two books we would take to a desert island with which to educateour
children, were we strandedthere for good. Most of us chosethe Bible and a

dictionary. Wherever1 haveaskedmy Spanishstudentsto choosetwo books to
take to their own imaginar>’ desertislands, 1 haveusually found that their atti-
tudediffers mostsignificantly from that of the Americans:while the Americans
wrote quietí>’, the Spaniardsseldomnstop thcmselvesfromn talking to eachother,

and, indeed, 1 canhardí>’ ascertainwhetherthey write their own choice. In one
of the lectures ah studentsbut two declaredthey were incapableof answering

such a difficult questionand they spenttheir time writing a bricf account of
their lives — two of themn evenrefusedto write aboutanything:notwithstand-
ing my encouragingthem,they claimedIheir creativeness(or, rather,their want
of it, 1 would sa>’) was not read>’ for such a sophisticatedchallengeas literar>’

creation.Only threeout of those (52) who carriedout the task chosethe Bible,
and only onepreferreda dictionar>’, whereasthe othersproposedmoral literatu-
re for children, Cervantes’sDon Quixote andmadeup titíes, such as Surviving
Manual or How to Survivein a Desert Island. When questionedwhich books
theythoughtthe Amcricanschose,noneof mny Spanishstudentsdaredjump into
conclusions.As 1 revealedthe responseof my American classmatesthey usual-
1>’ startle,for in their prior deliberationsthey consideredthe Bible anddictiona-
ries but did discardthem right away —somne even laughcdat the possibilíty of
such an old-jóshionedchoice.

1 would suggestthe activities 1 proposeare an optimal meansto bridgesome
culture gaps and to illustrate to what extent these disparities impact language.
Undoubtedly,the current political, economic, and professionalends of the EU
are dernandinga seriousintensification of cultural educationin the foreign lan-

guag0c]assroom..which,.I.beljcvc must be achieved.throughactiviti.es.that.can
actualí>’ bring fruition. Classroomcultural iminersionby wayof suchactivities is
the oní>’ meansto make the studentscome close to attaining commumlicative

competence.My experieneein using theseactivities in my lecturesof Enghish
languageevincesa dramatiechangein rny students’bigoted perceptionof Eng-
lish culture: they discovereda new interest in learningEnglish and in English-
speakingcultures,someof them hadpreviouslyabhorred.Yet thepossibilitiesthe
foreign languageteacheris given by theexplorationof languagethrough culture
are multifarious, e.g. the differencesbetweenPeninsular-Spanishand l3ritish-
English prosod>’ are evident in music~

3,or Hogarth’spaintings are the closest
portraiture to eighteenth-centuryEnglish society whcreasGoya’s are to nine-

‘~ For a most reeentsurveyon foreigmi prosodyacquisitionvide CortésMoreno (2000).

Didácui<a (Lenguay Literatura)
Vol. 14<2002):31-49

46



Ji .4. 0. Ardila ConíniunicativeCampe/encein Spanish-Engtish...

teenth-centurySpain, not to mention the arra>’ of possibilitiesthat the desert-
islandsituationoffers.As referredaboye,culturalrealisationscanplay a inomen-
tous role in foreign languageteaching;yet, in additionto that, they are an indis-
pensablereferencein order to achievecommunicativecompetence.
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