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ABSTRACT

Textile Crafts have become considerably popular in the last years and their benefits have become 

more known due to recent research. However, in most countries Textile Crafts are not part of 

formal education and therefore children do not benefit from their pratice. This research paper 

aims to present the advantages of including activities such as knitting, sewing or crocheting in the 

Pre-school curriculum as it currently happens in countries like Finland,  Sweeden and Denmark.  A 

research was carried out with pre-schoolers on the benefits of knitting in a multicultural school in 

Wellington (New Zealand), where some students learned to knit in their free time.  

Keywords: Textile Work, Textile Crafts, Knitting, Sewing, Crocheting.

RESUMEN

Las manualidades textiles se han vuelto considerablemente populares durante los últimos años, y 

sus beneficios son más conocidos gracias a recientes investigaciones. No obstante, en la mayoría de 

países las manualidades textiles no forman parte de la educación formal y sus múltiples beneficios 

no se suelen aplicar en niños. Este trabajo de investigación pretende introducir las ventajas de 

actividades como el punto, la costura y el ganchillo en niños presentando de forma global los planes 

educativos de Finlandia, Suecia y Dinamarca, países que incluyen el trabajo textil en su educación. 

Además, se llevó a cabo una investigación sobre los beneficios del punto en los niños en una 

escuela multicultural de Wellington, Nueva Zelanda, donde algunos de los alumnos aprendieron a 

hacer punto durante su tiempo libre.

Palabras clave: Trabajo Textil, Manualidades Textiles, Punto, Costura, Ganchillo.
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1. INTRODUCTION

Technology is present in a growing number of schools which try to innovate. They want to stimulate their 

students and help them adapt to real life. However, many schools forget about traditional activities that 

have numerous benefits, as they may seem to be too old fashioned and unattractive to the students. In spite 

of the low appearance in schools, Textile Crafts are an increasing in popularity hobby and their multiple 

benefits are getting more attention from the researchers.

1.1. Objectives

This research had three objectives, all of them related. The main objective was to  explore the benefits of 

Textile Crafts in children. The benefits of this type of crafts in adults have been the target in several studies 

obtaining remarkable results, however, that same field focused on children is less explored. The main focus 

to explore this objective was the Knitting Club, where aspects such as the socialisation and integration of 

students from different cultures were studied.

The second objective was to analyse the subject of “Textile Work” found in the schools of some countries in 

the North of Europe. Countries like Sweden, Finland and Denmark have had this subject in their curriculums 

for many years and some people even consider it part of their culture. Aspects like the similarities and 

differences between the three curriculums regarding Textile Work and the benefits that it has in children in 

those countries will be some of the points of the analysis. 

The third and last objective was to find out if boys and girls like textile activities equally. There is a cliché that 

these crafts are for girls and that boys feel more attractive to activities like wood work. This objective was 

analysed in two different ways, the first one by asking the Textile Work teachers in the above mentioned 

countries and the second one through the participation of the project presented: the Knitting Club.

1.2. Methodology

The three objectives presented in the previous section were examined by using different methodologies. 

The first methodology used was bibliographic review. This was used to determine the findings of previous 

researches about the benefits of Textile Crafts as well as to obtain the main aspects of the subject of Textile 

Work in Sweden, Finland and Denmark.

Another methodology employed was the interview. Textile Work teachers from the three countries
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previously mentioned were interviewed to get a closer idea of the subject, and so was the principal in Te 

Aro school in New Zealand where the knitting club project was carried out. These interviews gave us an 

accurate perspective about the impact of these activities.

The children involved in the knitting club had to answer a survey at the beginning and one after the 

project to obtain information about their profiles and experiences with knitting. Personal observation and 

conversations were also carried out during the Knitting Club sessions to find out more information about 

the students and their knitting processes.

2. TEXTILE CRAFTS AND THEIR BENEFITS

Textile crafts is a wide concept that includes many different activities, but we will mainly discuss knitting, 

sewing and crocheting. Those three crafts are mostly associated to elderly women, but it is now becoming 

popular in other age groups and also between some men (Kaimal, Gonzaga & Schwachter, 2016; Riley, Corkhill 

& Morris, 2013). It is a fact that crafting has many advantages, and textile-related hobbies in particularly can 

be beneficial in areas such as psychological health, social interaction or creativity (Cleve-Brule, Mazloum, 

Park, Harbottle & Birmingham, 2009; Corkhill, Hemmings, Maddock & Riley, 2014; Fernandez, 2015; Riley, 

Corkhill & Morris, 2013). Knitting has even been compared to meditation regarding the state of the mind 

when practising those activities (Corkhill, Hemmings, Maddock & Riley, 2014; Main, 2012; Kingston, 2012; 

Reynolds & Prior, 2006). Even though most of the people who take part in textile activities are adults, 

the benefits that it has on children have been highlighted and some important pedagogues even include 

exercises involving textiles in their pedagogies.

2.1. The Popularity of Textile Arts

It is believed that senior females are the only ones who practise textile arts, and some authors still believe 

that “knitting is an old-fashioned pastime” (Rodell, 1995) and the typical profile of a knitter is a white adult 

woman (Riley, Corkhill & Morris, 2013), but this has been changing for the past years. There is a new trend 

called neo-knitters that have transformed knitting. This activity is no longer related to old women so they are 

trying to change the stigmatised view that some people have about knitting into a “self-affirming skill with 

both moral and material meaning” (Fields, 2014, p. 163). Celebrities such as Julia Roberts, Vanna White, 

Cameron Diaz, Sarah Jessica Parker, Daryl Hannah, Hilary Swank and Julianna Margulies have knitting or 

crocheting as a hobby, and those crafts are also increasing in popularity among adults in their twenties and 

thirties (Craft Yarn Council, 2015) as well as among college students (Schwartz, 2009, p. 1).
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Even though fabric work is not very typical among young people, its popularity seems to be increasing, at 

least in some countries like the United States. An examination on crafting trends in the US between 2008 

and 2012 showed that from all the crafting activities included in the study (six in total) textile arts was the 

only one that increased in participation. From this research we can also state that women do more textile 

crafts than men (26% of the women in the study compared to only 3% of the men). It also concluded that 

the popularity of this hobby increases with the age, being more popular among the eldest (Kaimal, Gonzaga 

& Schwachter, 2016). This was not true in the survey carried out to 3,178 participants by the Craft Yarn 

Council. The aim of this survey was to explore the trends among knitting and crocheting.The biggest group 

of participants were between fifty-five and sixty-four years old (32%), but the numbers in the different age 

groups were not very different as they all moved from 15% to 32% (2015).

We can also state that the people who practise crafts such as knitting or crocheting tend to do it often. 

More than half of them knit or crochet daily, and what is more interesting is that the percentage of young 

adults (between eighteen and thirty-four years old) that crochet or knit every day does not vary from the 

general one (Craft Yarn Council, 2015). It also has to be said that, as shown in Figure 1, some of those crafts 

are more popular in some counties than in others, being crocheting the most popular in North and South 

America and Europe, knitting in countries like Russia and sewing in Australia. Another important aspect to 

take into account when observing the trends on textile crafts are the income levels of the crafters. There 

have been results showing that the percentages of population involved in textile crafts are very similar for 

the different income levels (Kaimal, Gonzaga & Schwachter, 2016). 

Figure 1. Interest by region.

Source: Google Trends, 2016.

• Crochet• Knitting• Sewing
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Although the popularity of fabric crafts may be increasing, some people still think that these skills will 

not survive the near future. Ordnance Survey carried out a survey in 2015 on traditional skills. They were 

interested in finding out if map reading was in danger of dying out, so they studied which traditional skills 

did British people think were disappearing. They created a list of twenty skills that people used to have 

and are not as common anymore, and between those skills we find two related with textile: knitting and 

taking up trousers. This may be due to the bad experience that some women around their fifties had with 

the subject of Home Economics1. This is the case of Michelle Slatalla, an american journalist. She used 

to believe that sewing was at the same level as ironing and scrubbing floors. The perception of sewing 

nowadays is different, it is believed to be an “expression of personal creativity” instead of being a “symbol 

of domestic repression” (Slatalla, 2007).

Figure 2. Worldwide Google Trends.

Source: Adapted from Google Trends, 2016.

We also have to pay attention to the seasonal nature of the popularity of those crafts. As shown in Figure 2, 

knitting, sewing and crocheting tend to be a winter crafts, being a highly searched term in google between 

October and January. As  Susanna Rodell mentioned, “you cannot knit in summer. Your hands sweat too 

much and the heat robs you of the pleasure of creating something warm” (1995). Sewing and crocheting 

are also popular in spring, around the month of March (Google trends, 2016). Among textile crafts, crochet 

is the more popular, even though there is people who practise several of them (Craft Yarn Council, 2015; 

Google trends, 2016). 

1 Home Economics does not have to be confused with Textile Work. Home Economics is a much broader subject that inclu-
des different house tasks such as sewing or cooking as well as the science related to them. Home Economics is a subject in 
countries like the United States or Ireland while Textile Work can be found in schools at the north of Europe.
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We also have to pay attention to the seasonal nature of the popularity of those crafts. As shown in Figure 2, 

knitting, sewing and crocheting tend to be a winter crafts, being a highly searched term in google between 

October and January. As  Susanna Rodell mentioned, “you cannot knit in summer. Your hands sweat too 

much and the heat robs you of the pleasure of creating something warm” (1995). Sewing and crocheting 

are also popular in spring, around the month of March (Google trends, 2016). Among textile crafts, crochet 

is the more popular, even though there is people who practise several of them (Craft Yarn Council, 2015; 

Google trends, 2016). 

2.2. The Benefits of Textile Crafts

One of the reasons that motivates people to carry out a textile craft is the benefits of it, and the truth is that 

those are numerous. Knitting is the field with more research done so most of the benefits we will mention 

are related to knitting.

The most usual psychological benefits of activities such as knitting and crochet are that people tend to feel 

more calm, happy, less stressed and less anxious when they practise these hobbies (Anderson, 2015, p. 8; 

BBC, 2015; Fernandez, 2015, p. 4; Hill, 2014; Riley, Corkhill & Morris, 2013; Corkhill, Hemmings, Maddock 

& Riley, 2014, p. 37). Even though those feelings are frequent, they are more common when the activity is 

practised more than three times per week (Corkhill, Hemmings, Maddock & Riley, 2014, p. 37). Research 

has shown that when people touch something comforting they tend to feel good (p. 41), however, not 

many people feel affected by the colour of their projects (p. 37). It also has to be said that people do not 

always have positive feelings when knitting or crocheting, and some may feel sad or angry because they 

have finished the project or it does not look as they expected.

Furthermore, knitting also has therapeutic and meditative qualities, for example feeling productive while 

doing a passive activity such as watching television, traveling, listening to music or waiting for appointments 

(Corkhill, Hemmings, Maddock & Riley, 2014, p. 37). As well as those qualities, it also improves the cognitive 

ability by making it easier for people to organise and clarify their thoughts and forget about their problems, 

improving their memory and concentration (p.38) and also calming the chronic pain (BBC, 2015).

Improving self-worth and self-confidence can also be a result of knitting. Even though this activity evokes 

creativity, it is very structured as it usually requires of a pattern. This two characteristics are quite rare 

to find together, and this combination helps the people “who need ‘structure’ to feel ‘safe’” (Corkhill, 

Hemmings, Maddock & Riley, 2014, p. 41). It also transmits that mistakes can be undone, and this develops
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transferable life skills such as patience, perseverance, pacing and planning (Corkhill, Hemmings, Maddock 

& Riley, 2014, p. 40; Anderson, 2015, p. 8). Knitting is also good for your brain, as “knitting requires simple 

counting and math” and involves planning, problem-solving and thinking ahead (Anderson, 2015, p. 8).

To finish with the benefits and moving to neuroscience, it has to be said that “recent neurological research 

tends to confirm that mobility and dexterity in the fine motor muscles, especially in the hand, may stimulate 

cellular development in the brain, and so strengthen the physical foundation of thinking” (Schwartz, 2009, 

p. 1). All textile crafts use the hands, which confirms the importance of practising those activities.

Due to all the positive support that those crafts offer, it is not strange to find offers on group activities such 

as the called Therapeutic Knitting, and the truth is that this activity has positive results when practised 

both, alone or in a group. A study carried out by Stitchliks in 2010 and reported in 2013 showed that 

people from different countries have similar feelings when knitting. Knitters reported that both, knitting 

in group and alone, provide positive aspects to the individual (Riley, Corkhill & Morris, 2013). Knitting in 

a group improves social confidence and sense of belonging (Corkhill, Hemmings, Maddock & Riley, 2014, 

p. 38) as well as making people feel happier and improving social contact and communication (Riley, 

Corkhill & Morris, 2013). Knitting also “promotes purpose, creativity, success, reward, and enjoyment that 

is particularly important in groups who have no experience of these in other aspects of life” (Corkhill, 

Hemmings, Maddock & Riley, 2014, p. 41). On the other side, knitting alone improves happiness, makes 

people feel calm, increases the cognitive function (Riley, Corkhill & Morris, 2013) and helps people escape 

from their worries and pressures (Corkhill, Hemmings, Maddock & Riley, 2014, p. 43).

There has also been research on crocheting in group. There was a study carried out with Latinas living in 

California who suffered anxiety and depression with important results. As well as those problems, eighty 

percent of them also suffered a trauma, mental illness or addiction problems. During the sessions, the 

women talked about how they were handling the depression and the anxiety, and this helped them cope 

with it. Those sessions were also used to introduce some coping skills to help them progress faster. The 

results showed that crocheting made them feel calmer and it increased their self-esteem (Fernandez, 2015).

Textile crafts also have benefits on children. Proposing a needlework corner to Early Childhood Education 

children can help develop many skills like hand-eye coordination, or creativity and help them improve 

their aesthetic and decorative sense, their sense of precision and measurement, their ability to use cutting 

instruments, their capacity to work cooperatively as well as working independently, the ability to solve 

problems and the facility to distinguish different materials by touching them (Lafarga, 1989, p. 39). 
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Furthermore, while sewing children are unconsciously working on mathematical concepts, spatial concepts, 

language, social and natural sciences, artistic education and psychomotricity (p. 40), which improves their 

academic skills.

Activities like knitting can also have positive results on nervous or hyperactive children. Knitting can help 

them calm down and engage with their peers while being productive, because it keeps both hands active, 

it establishes laterality and it makes the child assert control over his or her will. Knitting is indeed the only 

activity that makes a seven or eight-year-old child be that attentive (Schwartz, 2009, p. 2).

All the feelings and improvement on people explained above are due to the hand repetitive movements 

needed to carry out the needle-loop-stitch, the hand position and the ability of knitting to make people be 

creative. Practicing something rhythmic and repetitive when feeling stressed helps to relax and feel more 

calm (BBC, 2015; Corkhill, Hemmings, Maddock & Riley, 2014, p. 40; Hill, 2014). In addition, the knitters 

have control over the rhythm and it changes depending on their mood (Corkhill, Hemmings, Maddock & 

Riley, 2014, p. 40). Furthermore, when we have to coordinate both hands to follow a pattern our brain 

works harder. This not only develops brain functions but also leaves the person with less capacity to pay 

attention to his or her wellbeing problems. With the position of the arms, hands and elbows we create an 

invisible bubble, we circle our personal space. This can be very helpful in situations where there is a lot of 

people and the person feels nervous about it, like the public transport. This simple and inexpensive activity 

is very beneficial, and can even mean the difference between somebody getting better or staying unwell 

(BBC, 2015).

Another important aspect of knitting is that when we practise it we use several areas of the brain. The 

parts used are the frontal lobe when paying attention and planning, the parietal lobe when processing 

sensory information, the occipital lobe when processing visual information, the temporal lobe when storing 

memories, and the cerebellum when coordinating precision and timing of movement. When the different 

areas are stimulated at the same time, connections between nerve cells are produced, and this helps those 

connections be more quick and efficient. This is important to keep the brain active and prevent illnesses in 

the elderly such as dementia (Hill, 2014).

Knitting has also been compared to meditation as the mind goes into a similar stage when practising both 

activities. When knitting, people usually sit comfortably while they count stitches and repeat movements 

(Main, 2012, p. 29) by following a rhythm (Corkhill, Hemmings, Maddock & Riley, 2014, p. 40). While doing 

this, the mind gets into a state similar to mindfulness meditation (BBC, 2015, Corkhill, Hemmings, Maddock
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& Riley, 2014, p. 40; Main, 2012, p. 29; Kingston, 2012, p. 29). Comparable to other relaxation techniques, 

“knitting focuses the mind on a physical task rather than emotional or psychological concerns” (Main, 

2012, p. 29). This state is sometimes described as “flow-like state”, and many knitters describe the creative 

process of knitting by using this term or similar ones (Reynolds, & Prior, 2006, p. 4). Even though we often 

think that meditation can only be acquired by being quiet and leaving the mind blank, we can also achieve 

this state through activity (Main, 2012, p. 19) and this enables more people to experiment the benefits of 

meditation (Corkhill, Hemmings, Maddock & Riley, 2014, p. 40).

2.3. Pedagogical Theories Supporting Textile Work

We have already explained some of the benefits of textile crafts, and most of them could be applied to 

education. Those activities have been part of some educational systems and pedagogies for years. It is 

common to find references about textile activities in the work of important pedagogues such as Fröbel and 

Montessori or the Waldorf pedagogy based on the philosophy of Rudolf Steiner. 

Starting with Friedrich Fröbel (1782-1852), he created a system based on gifts, occupations, finger play and 

rhymes. The gifts are different objects that the children can manipulate. Fröbel believed that by playing with 

them, the students would understand the basic structures of the world (Cohen, 1976, p.64). The twelfth 

gift has a relation with textile work. It consists on coloured thread, a wooden pointed stylus and a slate 

(Rogers, 2016 & Steiger, 1900, p. 8). The two ends of a forty-five centimetre piece of thread are knotted, 

and the thread is wetted. With the help of the pointed stylus and using the slate as a base, the child can 

make shapes with it (Rogers, 2016). There is also one occupation related to textile work, the second, which 

consists on sewing and embroidering materials (Steiger, 1900, p.8). Before sewing as we know it, children 

have to sew without a needle. This is done on a gridded cardboard with boreholes. After several practises 

on gridded paper, the students will be allowed to embroider flowers, pieces of fruit or animals among 

others, always following the boreholes on the surface (p. 86). With this activity, as well as embroidering 

skills, they can also learn about colours or materials (p. 87).

Regarding the Montessori system we can say that children at these schools are familiarised with housework, 

bringing real-life situations into the classroom, which makes them feel like they are at home (Helming, 1972, 

p.55). Some of these activities are related to textiles. Children following this pedagogy usually start sewing 

when they are two or three years old by using sewing cards (Isaacs, 2012, p.81) which are very similar to 

Fröbel’s second occupation. They continue until they learn how to  sew with needles at age five, and  how 

to use sewing machines when they are at Primary School (p. 77). Maria Montessori stated that the hands 
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are highly related with the brain, and that we need to develop them to improve the intelligence. Children 

should learn how to operate with their hands before they learn how to use their feet, as babies tend to get 

objects when they start interacting with the environment (Helming, 1972, p. 143). When sewing, children 

are moving their hands, so this activity not only creates brain connections, but also helps children improve 

their fine motor skills (p. 38). Sewing, as well as other activities such as cutting or pegging, also improves 

the flexibility of the wrist and the skills needed when handwriting (p. 56). 

When it comes to Waldorf Schools, knitting is integrated in the curriculum. Children learn how to knit in 

first grade, before they are able to write or manipulate numbers (Schwartz, 2000, p. 90; Schwartz, 2009, p. 

1). They believe that the rhythmical activity of knitting can make overstimulated, nervous or hyperactive 

children feel calm, engaged with their peers and productive at the same time (p. 91). Students in Waldorf 

schools also learn how to sew at the beginning of primary school (p. 96). When they reach eighth grade, 

they are able to use sewing machines and work with patterns (Schwartz, 2009, p. 4). Even though the 

Waldorf pedagogy was not the first to introduce knitting in their schools, they integrated it with the rest of 

the curriculum and adapted it to the students’ developmental stages in a unique way (p. 2).

Waldorf schools try to bring textile crafts further than producing something, as long as it is possible for 

the school. Before they start knitting, they have to experience the processes through which wool goes 

until it gets to us. They see how sheep are sheared and understand the precedence of the product, which 

makes them educated consumers. After this, they wash, card and dye the wool (Schwartz, 2009, p. 3). 

They can also study Geography through wool, by touching or knitting with wool from different parts of 

the world. They can compare the weight, softness, strength or warmth of the wool, and relate that to the 

characteristics of the place where the sheep were bred, for example the climate. When children get older 

and have manipulated wool and other textiles such as cotton or silk, they start learning about the role of 

those textile materials in history. They can learn about civilisations such as Ancient Egypt, Ancient Greece 

or Ancient China or historical events such the Industrial Revolution or the American Civil War (p. 4). All this 

work around textiles helps the students become more aware of all the processes through which clothing 

goes and understand the value of it (p. 5).
 

3. TEXTILE WORK IN FINLAND, SWEDEN AND DENMARK

Textile Work is part of the curriculum in some countries such as Finland, Sweden or Denmark. At the schools 

in those countries it is common to see big rooms with many sewing machines and a wide range of materials 

like different types of fabric, wool, yarn and needles.
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3.1. Textile Work in Finland

In Finland, the subject of Textile Work is integrated in a broader subject called crafts, a subject where 

Finnish students study both Textile Work and Technical Work (Finnish National Board of Education, 2004, 

p. 240). This subject is taught in grades one to nine, with a minimum of four lessons per week in the first 

four grades and seven hours per week in the rest. While the contents are common for Textile and Technical 

Work from grades one to four, the curriculum specifies different contents for both disciplines in the last 

years of school (Finnish National Board of Education, 2004, p. 241; Hartikainen, 2008, p. 14). 

Figure 3. Textile Work room in Lapin Yliopiston Harjoittelukoulu, Finland.

Source: Author, 2015.

The Textile Work contents for grade 5 and onwards involve visual design and technical planning as well as 

production, using “traditional and modern tools and machinery for textile work” (Finnish National Board of 

Education, 2004, p. 241), including the sewing machines that can be seen in Figure 3. Some general criteria 

for evaluation is also given, as the curriculum describes what is a good performance at the end of year 

four and what a student should be able to do at the end of year 9 to obtain a grade of eight when grading 

numerically (Finnish National Board of Education, 2004, pp. 241, 243-244 & 260).

The main aim of this subject is to improve the students’ self-esteem through the development of craft-

related skills that bring the feeling of satisfaction towards one’s work. Furthermore, it also builds up the 

sense of responsibility, improves critical thinking, develops creativity, promotes problem-solving skills, 

gives them auto-evaluative tools and helps them become more independent while working on aesthetic, 

technical and psychomotor skills (Finnish National Board of Education, 2004, p. 240).
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3.1.1. Teachers’ Perspective on Textile Work in Finland

Pauliina Koskela is the Textile Work teacher in the Primary School Lapin Yliopiston Harjoittelukoulu (school 

linked to the University of Lapland) and Tatu Hakunti is a student teacher at the University of Lapland 

and has been a substitute teacher in different schools. They both answered some questions regarding the 

subject of Textile Work in their country to get a closer idea of it.

Textile Work is a mandatory subject in grades 1 to 9 in Finland. All Primary School teachers can teach it in 

grades 1 to 6 but need to specialise on it to teach in the last two grades (T. Hakunti, personal communication, 

January 31, 2017). For the past years, this subject faces a new approach and it is no longer considered as a 

single subject but seen as “the other half of crafts subjects taught at primary school” (T. Hakunti, personal 

communication, January 31, 2017). Tatu explains that their “crafts subjects form one taught subject where 

the goal is to teach children both ”hard” and ”soft” materials and how to use them without talking about 

textile or technical work as separate subjects” (personal communication, January 31, 2017).

When coming to learning, Textile Work provides “skills and knowledge that are usually unseen” (P. 

Koskela, personal communication, April 26, 2017) as well as “techniques with different materials and 

types of crafts” (T. Hakunti, personal communication, January 31, 2017). Some of the skills involved in this 

subject are “perseverance, hand-eye coordination, resilience, planning, drawing, carrying out made plans, 

reflection, peer assessment [and] different artistic skills” and some of the techniques they work with are 

“sewing, weaving, knitting, measuring [and] cutting”. (T. Hakunti, personal communication, January 31, 

2017). 

Furthermore, the students also learn to carry out “a complete crafts process (product designing and 

planning, making preparations, producing wanted product, problem solving, self-evaluation and peer-

evaluation, teacher evaluation and reflection)” (T. Hakunti, personal communication, January 31, 2017). 

Despite all the learning involved in Textile Work, Tatu questions whether this subject is important or not. 

He states that “teaching crafts at school is important, but that is not limited to textile work, nor just plain 

technical work” (personal communication, January 31, 2017).

With reference to the cliché that boys prefer Wood Work and girls Textile Work, they both think it is true 

at some extend, but Pauliina ensures that nowadays more boys are interested in Textile Work than they 

used to be in the past (personal communication, April 26, 2017). Tatu thinks that this matter is “heavily 

dependant of the teacher” and he adds that “kids might call it boy or girl work, but then it’s a good time 

to open up a discussion about the topic”. He also believes that “boys can be inspired to do work with soft 

materials if the projects are interesting and relatable to their world and interests” and that the “same
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applies for girls and hard materials”. He also adds that “the reason [they] see textile and technical work 

being gender normative is because [their] teachers used to make [them] sew barbie clothes in textile and 

make wooden cars in technical work” (personal communication, January 31, 2017). 

When talking about difficulties around the subject Tatu stated that there are similar to the ones faced in 

other subjects, but that the main ones are “planning good projects for the students that are meaningful, 

yet fun”, “finding projects where students can try their own wings in safe manner”,  and manage time, as 

“crafts is only taught 2-4 hours per week” (personal communication, January 31, 2017). Pauliina states that 

she “would like people to respect it more” (personal communication, April 26, 2017) as it is probably seen 

as a non-important subject in some cases.

When discussing whether Textile Work should be included in the curriculum of countries such Spain, where 

this subject is non-existent the answers were different. Koskela believes that the subject should be introduced 

(personal communication, April 26, 2017) while Hakunti thinks that the “national curriculum always reflects 

the times dominating views of the world and life, or seeks to make a change in the surrounding and evolving 

society”. He also adds that in Finland, “crafts have always been a big part of [their] traditions, livelihood 

and free time” and that they “believe that teaching crafts at school promotes good learning habits and 

skills needed to be successful and happy in life in our society”. He concludes that “if it should be taught in 

Spanish schools or any other schools should depend on whether or not these ideologies and values are 

important in the society” (T. Hakunti, personal communication, January 31, 2017).

3.2. Textile Work in Sweden

In Sweden, like in Finland, Textile Work is part of the Crafts subject, together with metal and wood work 

(Skolverket, 2011, p. 203; European Commission, 2008, p.2), however, this subject is usually divided in 

two: Textile Work and Technical Work, and taught in smaller groups (European Commission, 2008, p. 5). 

According to the curriculum, this subject (crafts) should be taught from year 1 to year 9 (students aged 

seven to fifteen) for a total of 330 hours which is around 5% of the total hours. Each school can decide how 

they divide the hours among the different grades (European Commission, 2008, p. 2; Borg cited in Ekström,  

2012, p. 18). 

The main aim of this subject is “helping the pupils to develop knowledge of different handicrafts and the 

ability to work with different materials and forms of expression”. However, this subject is more meaningful 

than it seems, as apart from learning how to work with the different materials the students also develop 

their creativity, problem-solving abilities and the capacity to produce and evaluate results. This is because 
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“crafts involve a combination of manual and intellectual work”. Some other objectives of the subject are 

learning about colour, form, function and design, being responsible when choosing materials and techniques, 

being able to describe work processes by using the appropriate nomenclature of tools, aesthetic expressions 

and craft productions, learning about environment and safety and “understanding of crafts, handicrafts 

and design from different cultures and periods”. (Skolverket, 2011, p. 203).

The Swedish curriculum is not specific about what exactly students should do, and it just gives general ideas 

of what areas need to be covered. Some of the projects that students can do in the subject of Textile Crafts 

are the ones shown in Figure 4. However, the Swedish curriculum specifies the grades that have to be given 

to students at the end of year 6 and year 9. They can get from grade A to grade E, being A the best they can 

get (Skolverket, 2011, pp. 206-208).

Figure 4. Projects done in the Swedish School Alléskolan.

Source: Annika Lindh, 2016.

3.2.1. Teachers’ Perspective on Textile Work in Sweden

Britt-Marie Almgren, Annika Lindh and Christina Sandahl-Hildén are Textile Work teachers in different 

schools in Sweden. They were interviewed to get a more accurate idea about this subject as well as to 

obtain different perspectives of it. They have similar opinions in some aspects but they sometimes see the 

subject from different points of view. 

First of all it is important to present how they see this subject. They describe Textile Crafts in Sweden 

as a subject where “the students work with different techniques in textiles” (B-M. Almgren, personal 

communication, December 12, 2016) as well as a time when they “get the opportunity to develop their 

motor skills, their skills in textile materials, their imagination and how to express the symbols and meaning 

of their textile work” (A. Lindh, personal communication, December 1, 2016).
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However, this subject is not only about working with textiles, but also about learning to plan, make and 

evaluate a project (B-M. Almgren, personal communication, December 12, 2016 ; C. Sandahl-Hildén, 

personal communication, March 7, 2017). Students learn to solve problems (B-M. Almgren, personal 

communication, December 12, 2016; C. Sandahl-Hildén, personal communication, March 7, 2017) as they 

develop their motor skills and imagination, learn to follow instructions and to express themselves and 

become more self-confident. All this learning is not isolated but it helps them be better in other subjects 

(A. Lindh, personal communication, December 1, 2016).

This subject is mandatory in years 2 to 9 (B-M. Almgren, personal communication, December 12, 2016 ; A. 

Lindh, personal communication, December 1, 2016; C. Sandahl-Hildén, personal communication, March 7, 

2017), even though in some schools the students in years 8 and 9 can choose between Textile Work or Wood 

Work (B-M. Almgren, personal communication, December 12, 2016 ; A. Lindh, personal communication, 

December 1, 2016). The teachers “have to work with the goals and the contents that are decided for the 

whole country (made up by an organisation called Skolverket)” (B-M. Almgren, personal communication, 

December 12, 2016) but the curriculum is quite flexible regarding the projects they make and how they 

work on them (A. Lindh, personal communication, December 1, 2016). 

Textile Work teachers are prepared for the subject as they have to do a two-year specialisation on it on top 

of the four-year-degree in Teaching (A. Lindh, personal communication, December 1, 2016 & C. Sandahl-

Hildén, personal communication, March 7, 2017). The reasons they decided to specialise as a Textile Work 

teacher are diverse. Britt-Marie explains that she “wanted to do something practical, not just sit by a desk 

(personal communication, December 12, 2016) while Christina found that Textile Work was a combination 

her hobby (crafting) with her “wish to be with children” (personal communication, March 7, 2017). Annika’s 

reason was similar to Christina’s. She learned to sew when she was young and she enjoyed it. Even though 

she knew she wanted to become a teacher since a very young age, she was not sure about the subjects she 

wanted to teach. One day she met a friend who studied to became a Textile Work teacher and then was 

when she decided that it could be a specialisation she would like (personal communication, December 1, 

2016).

Some of the aspects that came up in the interview were how the different genders are involved in the 

subject and how it benefits children with special needs. Regarding to gender preferences, boys and girls 

prefer Textile Crafts equally (B-M. Almgren, personal communication, December 12, 2016;  A. Lindh, 

personal communication, December 1, 2016). Britt-Marie has many male grade 8 and 9 students in her 

classes and in Annika’s school they asked the students about their crafts preferences and the results were 

similar between boys and girls. Annika talked about the benefits it has on children with special needs.
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Some of the groups she works with have special needs and the suggested that Textile Crafts are good to 

practise the motor skills by sewing by hand, cutting with scissors, making knots, using zippers and buttons. 

This subject also “gives them a will to continue working” and improve the students’ self-confidence and 

self-esteem (personal communication, December 1, 2016).

When talking about the improvable aspect of the Textile Work the three teachers had different 

perspectives on what should be changed to improve this subject in Sweden. Britt-Marie thinks that  they 

should have “more time for the subject” as “in the curriculum the time for the subject has diminished a 

lot” (personal communication, December 12, 2016). Christina points that “there should be more focus 

about the handcrafting skills” because they spend a lot of time reflecting about the process (personal 

communication, March 7, 2017). Annika “would like to work more towards businesses and associations, 

work with exhibitions so the students feel and know that their work can be seen and appreciated by others” 

(personal communication, December 1, 2016).

It has already been said that not many countries have Textile Crafts as a curricular subject, so we also 

discussed if this subject should be implemented in countries like Spain. Some of the ideas that came up 

are that this subject has many benefits and introducing it in other countries would mostly have a positive 

impact on the students (B-M. Almgren, personal communication, December 12, 2016; A. Lindh, personal 

communication, December 1, 2016). However, “the Swedish tradition for this subject is a cultural thing and 

it may be hard to explain the importance of it” in other countries (B-M. Almgren, personal communication, 

December 12, 2016).

3.3. Textile Work in Denmark

Textile Work in Denmark is part of the second of the three subject blocks taught during the nine years of 

basic school. This blog involves all the practical and art subjects and includes Physical Education, Music, Art, 

Textile Design, Wood and Metalwork and Home Economics (Danish Ministry of Education, 2003, p. 3). This 

block requires a minimum of 430 teaching hours in years 1 to 3, 690 in years 4 to 6 and 325 in years 7 to 9, 

and even though the Ministry of Education gives a recommendation on the amount of hours that should be 

spend in each subject within the block, the schools are free to structure their timetables. 

Textile Work, also called Textile Design in the translated version of the Folkeskole (the Danish curriculum) 

or Needlework is, like in Finland and Sweden, considered a single subject together with Wood and Metal 

Work, and it is called crafts and design (Riis, 2008, pp. 2 & 10). This subject is taught between fourth and 

seventh grade (Danish Ministry of Education, 2003, p. 3), and usually the students have to choose between
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Needlework or Wood and Metal Work. The Ministry of Education recommends to teach 60 hours of the 

chosen subject in grade 4, 120 hours in grade 5, 120 hours in grade 6 and 90 hours in grade 7 (Riis, 2008, p. 

4). The same subject can also be offered as an optional subject at the levels eighth to ninth (Danish Ministry 

of Education, 2003, p. 4), with a minimum of 120 hours of teaching required (Riis, 2008, p. 4).

The aim of Textile Work in Denmark, very similar to the other two countries, is that the children get involved 

and enjoy practical activities while developing “their ability to design and produce things with aesthetic and 

functional value”. This subject also intends to develop the value of solidarity and works with the students’ 

emotions by promoting their self-confidence and helping them recognise “the value of aesthetic practical 

work” (Riis, 2008, p. 3).

The Danish government understands the importance of the Arts and Practical work within the curriculum 

as it considers that those subjects “develop pupils’ cultural understanding, muscular activity and their eye 

for detail”, that is why it has made some changes to highlight the importance of these subjects. Some of 

the actions taken to strengthen the study of the Arts include implementing final exams in the optional 

subjects, giving more importance to exhibitions and concerts and providing better training to the teachers 

(Riis, 2008, p. 10).

3.3.1. Teachers’ perspective on Textile Work in Denmark

Anne Mette Klit teaches Textile Work in Langebjergskolen, a Primary School in Denmark. She was interviewed 

to get a closer approach to this subject in her country. In this section, Anne Mette’s perspective on Textile 

Work in Denmark will be exposed to get a more personal idea on the subject.

Textile Work is a mandatory subject in Denmark for the students coursing fourth, fifth or sixth grade. Klit 

describes it as “a subject that has changed from being a subject of handcraft to becoming a subject that 

works with the process of developing an idea and transform it to a real thing”. Teachers have freedom when 

teaching Textile Work, as the curriculum only sets the goals and they can decide which activities are best to 

achieve them. The students work with different textiles, do embroidery, sew by hand and by machines and 

work with different colours and techniques. (A. M. Klit, personal communication, April 26, 2017).

Klit believes it is an important subject in Primary School because “the design process is really important 

in order to learn how to develop ideas, be creative and innovative”. She adds that the non-academic skills 

developed in this subject (for example to be creative, follow a pattern or to complete the process from 

designing an idea to producing it) support the academic skills required in other subjects (A. M. Klit, personal 

communication, April 26, 2017).
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Regarding to the gender preferences towards this subject, the cliché that girls prefer textile and boys 

wood work applies to Anne Mette’s students “to a certain extent, but the boys also enjoy using the sewing 

machines and textile printing” (A. M. Klit, personal communication, April 26, 2017).

Anne Mette also mentioned that she decided to become a Textile Work teacher because she “found it 

interesting” and that she had to study some optional subjects to become one. She also said that she would 

not change anything from this subject in Denmark and she thinks that countries like Spain where this 

subject is not taught should add it in their curriculum (A. M. Klit, personal communication, April 26, 2017).

4. KNITTING CLUB IN TE ARO PRIMARY SCHOOL. PROJECT DESIGN, IMPLEMENTATION AND 

EVALUATION

Part of the investigation was to carry out a knitting project at Te Aro Primary School, a multicultural school 

located in Wellington, New Zealand. The knitting club was created to observe and study if knitting could 

improve the children’s social relationships, self-esteem, concentration skills and creativity. It also wanted to 

investigate if girls are the only ones interested in this craft or, on the contrary, it is also attractive for boys.

In addition to the benefits of knitting, belonging to a club can aport many positive aspects such as the feeling 

of belonging, the development of self-esteem as well as responsibility and self-criticism, the opportunity 

to dialogue and discuss, the promotion of creativity and the cultivation of common interests and hobbies 

(Pardo Alcorcón, 1989, p. 43). This is why creating a Knitting Club was believed to be a good project.

4.1. Project Design

The Knitting Club was an extra school activity carried out during lunch time, from 12:40 to 13:30. The 

students who decided to join the club met once per week in a group of six to ten at the beginning, and up 

to three times when they became more independent. They learned the basic skills of knitting and carried 

out some projects, that were the same for all of them at the beginning and eligible as their skills improved. 

The knitting club was on for seven weeks (a total of nineteen sessions).

Susan B. Anderson proposes that when teaching children to knit it is  recommendable to knit on in the 

round using circular needles as this is easier, “cast on the first few projects of the child” so he or she can 

focus on learning the knit stitch, “start with a small-size project” and use materials which size is adequate 

to the knitter. She also mentions that the best age to learn to knit is ten years old and that “having a knitter 

at home or easy access to a knitter who can help makes a big difference” (2015, pp. 10-11).
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This project tried to follow several of the tips given by Anderson, always adapting to the school’s reality 

and materials available. The patterns used in the Knitting Club were taken from the book “My First Knitting 

Book. Learn To Knit: Kids” by Alison McNicol. All the projects proposed in this book use straight needles, 

and even though some authors like Anderson recommend using circular ones, the patterns are simple, 

adapted to beginners and attractive to children. The first project the students were supposed to made were 

the “cool cuffs” in one colour (McNicol, 2012, pp. 26-27). The students who found knitting too hard could 

practise first and turn their knitting into whatever they wanted or just keep it as it was. After this project, if 

the children’s ability was good enough, they could choose a project, otherwise a project was proposed to 

them.

The students who were independent knitters after two or three sessions could help new knitters or students 

who found it harder. The students who were helping were allowed to come to the knitting club more than 

once since the beginning of the club: the days they were helping and the day they were knitting. This 

enabled the knitters to get better and therefore the knitting club to grow in number.

Before the knitting club started, the students were asked to fill in a questionnaire and at the end of it they 

were asked to fill another one. The two questionnaires together with observation, conversations with the 

students and an informal interview to the principal of the school were the data collection methods. 

4.2. Project Implementation

The knitting club was an extracurricular activity proposed to the students in two of the class groups of 

the school (Koromiko -years 4 and 5- and Rimu2  -years 5 and 6-). The school has a shared google docs 

document where teachers can upload the daily notices, and a note advertising the knitting club was put 

there. On Tuesday 14th of February 2017 there was a meeting where all the interested students were invited. 

Twenty students came to the meeting, five year 5 girls from Koromiko, five year 5 girls, one year 5 boy, two 

year 6 girls and 5 year 6 boys from Rimu and two year 7 girls from Nikau (years 6 and 7 class3) who found 

out about the club through a friend. A question the children were asked before the Knitting Club started 

was why did they decided to join it. The reasons they gave were because they wanted to learn how to knit, 

because they wanted to try something new, and because knitting seemed “fun” or “cool”.

The students were initially put in two groups of ten, with seven girls and three boys each. However, the final 

groups were three; two groups of seven girls each, and a group with the six boys. In the case of the girls, the 

2 The classrooms at Te Aro are named after plants in Maori.

3 The students who joined the knitting club were between 8 and 12 years old.
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groups were made so that each student would have at least one friend in the group but that large groups of 

friends were not all together. Past problems between students were also taken into account to try to avoid 

conflicts within the club. The day after the meeting seven other students showed their interest to the club 

but they were put to a waiting list due to the large numbers of the groups.

The initial groups were kept for three weeks (three sessions for the Thursday and Tuesday groups and two 

sessions for the Friday group). After that, most of the students became quite independent knitters and did 

not require much help, and some of them were even helping the ones who found it harder. This made it 

possible for some new members to join the club, so on the fourth week six new boys joined, three year 5 

from Koromiko, and a year 5 and two year 6 from Rimu. From that moment on, all the knitters were allowed 

to come the days they wanted. This did not only make the club more free and adapted to the students 

but also gave a lot of information regarding the interest shown by the students, as some of them started 

coming in nearly every session and some of them stopped coming. The students were also allowed to take 

their knitting needles and wool home to practise. Some of the students preferred to knit at home instead 

that coming to the club, some others came to the sessions and practised at home and a third group decided 

to just knit when the knitting club was on. 

The last knitting club session was on Tuesday 11th April. The students who attended were part of a raffle 

of the objects that had been knitted as models. All the knitters also received a copy of the certificate seen 

in Figure 7 during the last school assembly on Wednesday 12th April. That was also a moment where they 

could show the what they had knitted during the term to the other school members.

Figure 5. Knitting Club certificate.

Source: Author, 2017.
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4.2.1. Characteristics of the Initial Groups

The three initial groups mentioned before became less important as the project advanced. Due to the 

difficulties faced, some students changed group some of the weeks. There were also students who joined 

other groups to help the instructor, and even though they were not knitting during those days, they got 

involved in the social aspects of the club. When the new students joined the Knitting Club for the last four 

weeks, the groups disappeared. 

The students that joined the club came from different backgrounds and were born in different countries. 

The first group that start with the knitting club was the Thursday group. They had their first session on 

Thursday 16th of February. This group was composed by four of the girls from Koromiko and three girls 

from Rimu (two year 5 and a year 6). Two of the girls had knitted before and six of them have knitters in 

the family who can help them, including mothers, grandmothers and sisters and even a grandfather. In 

this group there was an Indian, a Chinese, a Kenyan, an Italian, two European New Zealanders and a Syrian 

refugee. Even though they are knew each other, they all were closer to one or two people in the group.

Before they arrived for the first session I had casted on five stitches with different coloured wool so that they 

could pick one. The idea was that they started knitting a cuff. The seven girls were highly motivated during 

the first session. However, they all found knitting harder than they expected. Six of them approached the 

situation with a positive perspective, thinking that knitting was hard but that they would learn it eventually. 

The last one was very negative about the difficulty of the activity and cried for half of the session being self-

defeatist and showing quite a low self-esteem.

The second group to start was the Tuesday group. They started on Tuesday 21st of February. This group was 

composed by seven girls, one year 5 from Koromiko, three year 5 and a year 6 from Rimu and two year 7 

from Nikau. The two older girls were the only ones who had knitted before, but they were not frequent 

knitters. However, all the participants but one had one or more family members who knew how to knit. 

In this group there was an European New Zealander, a Maori, an Indian, a girl who’s parents are from the 

United Stated but who was raised in Italy, a girl who’s parents are from Syria but was raised in Kuwait, a 

Colombian refugee who has also lived in Ecuador and a Syrian refugee who has also lived in Egypt. The two 

Syrian girls were very close and they were the two oldest, the Colombian girl did not engage with anyone 

but the others were quite friendly with each other.
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Figure 6. Group 2 during their first session.

Source: Te Aro School Facebook page, 2017.

Having experienced the difficulty of knitting only five stitches with the previous group, I opted for knitting 

ten this time and letting them practise and experimenting with knitting before they could start a project. 

They could turn their knitting practise into something (a bracelet, a bookmark or whatever they invented) 

if they wanted, but they did not follow any pattern. One of the girls from the Thursday group and a teacher 

from the school came to help. Three of the younger girls found it more difficult than the others, but they 

kept practising and did not give up. The pictures in Figure 6 show two moments of the session.

The last group was composed by six boys, five year 6 and one year 5, all from Rimu. This group had its first 

session on Friday 24th of February. Only one of the boys had knitted before, but all of them had knitters 

in the family. In this group there were three European New Zealanders (one of which had very disruptive 

behaviour and another who had motor and coordination problems), a Maori, a boy who’s father was from 

England and who’s mother was from Fiji and was born in Fiji and an Assyrian Iraqi refugee. All the boys were 

friendly and were keen to help each other.

Figure 7. Group 3 during their second session.

Source: Te Aro School Facebook page, 2017.
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On the first session only four boys came. The other two started the Knitting Club the week after. On the 

first session two of the girls from the Thursday group came to help. All six of them were patient and stayed 

concentrated when learning. On the second session two of the boys were helping the two new ones. The 

atmosphere created was good and they were the group which, in general, required less help during the first 

sessions. The pictures in Figure 7 show some moments of the second session.

4.2.2. Students Who Joined the Club Later

As it has already been mentioned above, on the fourth week six new boys joined the knitting club: three 

year 5 from Koromiko, and a year 5 and two year 6 from Rimu. The reasons they gave for joining the knitting 

club were the same as the other children and one added that the people who were already in the knitting 

club said it was awesome. Some of the children who were already independent knitters helped them get 

started. Only one of the boys had knitted before but five of them had knitters in the family. Three of the 

boys were European New Zealanders, one was Philippine, one was Syrian born and raised in Kuwait (his 

sister was in the second group), and the last one was born in New Zealand but his father was from Cuba 

and his mother New Zealander with Dutch ascendence. 

4.2.3. Difficulties Faced During the Implementation of the Project

During the project we faced some problems which made difficult the implementation of it. The first 

problem we faced was children forgetting there was Knitting Club and leaving their materials at home. If 

this happened at the beginning, when they had an assigned day, they got the option to come another day, 

but they not always came. One girl also lost one of her needles and they had to be replaced.

Another obstacle was the students’ assistance, as some of them did not come to many sessions. This made 

it hard to follow the evolution of the knitters and evaluate their relationships with other members of the 

club. However, their assistance gave us another type of information such as perseverance and engagement 

with the activity. On the other hand, the assistance could not be mandatory because it would have stop 

the natural evolution of it.

The last negative aspect of the project was the length. Some of the students took longer than others to 

become independent knitters and they felt that the club was finishing when they could start something 

they really liked. This lead to frustration in some cases for not being able to finish or achieve everything 

they wanted to.
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4.3. Project Evaluation

The information obtained from this project has been numerous. The first aspect to be introduced is the 

perception that children had about knitting and the Knitting Club after the club finished. Most of the 

words that children used to describe knitting were positive words such as “fabulous”, “awesome”, “fun”, 

“interesting”, “very good”, “amazing”, “the best”, “enjoyable”, “easy” and “cool”. Only one boy used the 

word “difficult” to describe it. Regarding the Knitting Club, only three members said they would change 

something and the rest said they would change nothing about it. The changes that they would have liked 

were that it was on every day, that it was more fun and that there were more teachers or helpers.

Furthermore, when asked how much did they enjoy knitting, none of the members marked the option “I 

didn’t enjoy it” and most of the students (six boys and ten girls) marked that they enjoyed it “a lot”. Four 

boys and two girls said they enjoyed it “quite a lot” and two boys and two girls just “a little bit”.

In relation to what the students liked the most about the Knitting Club was being with their friends, meeting 

other people, knitting and being able to make things, getting help when needed and that it was fun. One 

also mentioned “the fact you could chose to go” and another “the fact that you could sit down in a warm 

room and knit”. The fact that some students mentioned that they liked coming because they could be 

with their friends and meet other people highlights the sociable aspect of knitting. At the beginning of 

the club some children used to come more than one day just to help the others and be with their friends. 

Furthermore, in some of the last sessions even some people who were not part of the knitting club came 

to join and watch because they liked the relaxed atmosphere and being able to be with their friends in a 

different setting.

Also, that one boy mentioned that he liked meeting other people shows that it allowed them to get to know 

students that in other situations may not have known. Many of the “English language learners and recent 

refugees” took part on it, and this helped them integrate and mix with other students (S. Clement, personal 

communication, April 8, 2017). This could be seen with the girl from Colombia who was a refugee. At the 

beginning of the term she refused to communicate and interact with any of her peers and by the end of the 

term she was more willing to speak English and work and play with other girls. She was one of the students 

who attended more sessions (thirteen in total) and became quite engage with the activity. The Knitting 

Club was probably not the only element that helped her improve her social abilities, but it doubtless had 

an impact on her.

With knitting, children not only improved their social skills but also developed other values. Sue Clement 

highlights that this “knitting initiative proved that an initiative that allows children to join out of choice
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and is low key and not pressurised has allowed some of our most vulnerable children (some of our refugee 

students) to rise and shine and to experience success”. Some of the most important aspects she mentioned 

were that some students adopted leadership roles, the Muslim girls started to work closer with boys, some 

students who usually give up learned to persevere (personal communication, April 8, 2017).

Regarding the values promoted during the leadership role, we can say that the most remarkable were 

“patience, perseverance, creativity, leadership”, the “sense of community”, (S. Clement, personal 

communication, April 8, 2017) respect others, others’ work and the materials, helping their peers and 

responsibility.

With reference to the cliché that knitting is a girls activity and that boys do not feel as attracted to them we 

can say that it was untrue in this project. The school principal said that she “hoped there would be a gender 

balance but [she] wasn’t sure since [they] haven’t run such a lunchtime option like this before”, however, 

“was very excited to see as many boys as girls keen to learn a new skill and to pursue a creative craft” (S. 

Clement, personal communication, April 8, 2017).

 The gender preferences towards knitting have been explored in two ways: by looking at the number of 

boys and girls who joined the club and through the surveys carried out before and after it. Even though at 

the start of the knitting club only six boys joined while fourteen girls did, only boys showed interest after 

it. When the knitting club took new knitters another six boys started, and no girls did. This means that the 

final numbers were nearly the same: twelve boys and fourteen girls. Nevertheless it has to be mentioned 

that from the ten knitters who attended seven or more sessions only two were boys.

The second way that this aspect was explored were the surveys done before and after the club. Before 

the knitting club one boy and three girls said that this statement was “very true”, one girl marked that 

it was “true” and the rest thought that it was “false”. When the club finished more students agreed that 

the statement was “false”, as all the boys and twelve of the girls marked this option. One of the girls that 

marked “very true” in her first survey did not change her opinion in the second, and another of the girls 

who marked that option changed it to “true”. The two girls that still saw knitting as a girls activity after the 

club were good friends and both attended more than seven sessions. They both helped boys when knitting 

and saw them improving, so their opinion may be build due to their culture (one is from Syria and the other 

one from India).

Even though most of the children think that knitting is a gender neutral activity, not many of them had male 

family members who knew how to knit (or they just did not know of any who could). Only a boy marked 

that his dad could knit and a girl that her grandfather could. This may be an indicative that the view of
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knitting as an activity for girls is changing and that more boys now are willing to learn this skill. On the other 

hand, fourteen of the mothers, nineteen grandmothers, four aunts, four sisters and three female cousins 

could knit.

Another aspect that has been studied is the relationship between getting help at home and learning to 

knit faster. Nearly half of the students (the 46%) got help at home. The mothers were the family member 

who helped them the most, as all of them but two got help from their mothers and the two from their 

grandmothers. One student who got help from her sister also got help from her mother. Two thirds of the 

knitters who got help were girls, and this can be due to the fact that more boys than girls preferred to leave 

their knitting materials at school and knit only during the Knitting Club. However, it has to be said that the 

results do not show any evidence to conclude that getting help at home is related to engaging with knitting 

or learning to knit faster. From the nine students who became better at knitting and got more projects done 

only three got help at home. Furthermore, some of the children who got more frustrated and abandoned 

the club after a few weeks did get help.

However, there was a relationship between coming to the knitting club and learning how to knit faster and 

finishing more projects. There were ten students who attended to seven or more knitting sessions (two 

boys and eight girls). Nine of these students completed one or more projects whether from the sixteen 

remaining only one girl finish a project and was with the help of her mother. The projects they knitted were 

quite diverse as it can be seen in figure 8. Most of them started by practising and they either keep it as it 

was or transform it into a bracelet. Some students decided to do different types of bracelets when they 

finished the first project and some others knitted something different like headbands, necklaces or even a 

teddy rabbit.

Figure 8. Some of the knitters with their finished projects.

Source: Author, 2017.
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The last aspect that was analysed was whether the students would like to knit as part of a school subject or 

project. We have already talked about the subject of Textile Work in three northern european countries, a 

subject that is not present in many places. The Te Aro “students in Years 7 and 8 attend technicraft classes” 

at another school once per week where “children learn to sew, cook and do woodwork” and they also 

“learn basic coding and electronics” (S. Clement, personal communication, April 8, 2017). However, the 

students only get  the opportunity to learn this skills when they are around eleven years old. When asked 

this question, only two boys said that they would not like to knit as part of a school subject. This could 

be an aspect to reflect on, because knitting has numerous benefits as seen before and it could help some 

students improve in other areas such as Mathematics. 

4.3.1. Aspects to take into account in future similar projects

When the Knitting Club project was designed there was not any similar project published to take into 

consideration. This is the reason why there are some aspects that should be taken into account for 

improvement.

The first feature that should be taken into account is whether the knitting club should have mandatory 

assistance or, on the contrary, the children could come when they wanted to. This project has opted for 

for the second option, and this has some positive and some negative consequences. If the students can 

decide when to come, some of them may just come for a couple of days. This can be due to the difficulty 

of knitting at the beginning as it is a craft that requires time to manage. If this happens, monitoring a 

progression is not possible, as it is non-existent in some cases. However, this can give you other information 

like how perseverant children are, how fast or slow do they engage with the activity or how different 

children approach difficulties on different ways.

Another aspect to take into consideration is the number of children that are allowed to join the club. From 

the experience of this project, five or six learners per teacher is the optimum ratio when the students are 

starting. This can increase as the students manage the skill and help each other. However, this project 

wanted to include all the interested children, that is why in some cases the numbers were bigger. The 

personalities and abilities of the children involved can change the optimum ratio as some children are 

faster learners and some are very patient and do not mind waiting, while others require constant help and 

monitoring.

The materials available should also be taken into account. It has been said that knitting with circular needles 

is easier for children (Anderson, 2015, p. 11). The size of needles and yarn can also affect the learning 
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because, when they start, children tend to knit very tight and small needles and thin yarn make it difficult to 

see the stitches. However, it is not always possible to have the perfect materials, specially when it is offered 

as a free-of-charge activity and there are so many students involved. 

The last aspect to consider is the place where the club is carried out. Due to organisational matters the 

knitting club was held in two different spaces; in the library for the first weeks and in one of the classrooms 

for the other week. The library worked out better as it is a neutral place that belongs to all the students on 

the same way. When we moved to the classroom, most of the students who kept coming were the ones 

who belonged to the group that was in that room (Ruma Rimu). This may be because they felt safer in there 

and the others may felt that it was not their place.

5. CONCLUSION

There are multiple Textile Crafts and all of them have benefits, and this article has explored some of the 

benefits arisen by the main textile activities, both in adults and children, by revising previous research, 

interviewing teachers in Finland, Sweden and Denmark where Textile Work is part of the curriculum and 

carrying out a Knitting Club in a school in New Zealand. After all the research several conclusions can be 

taken.

First of all it has to be said that Textile Crafts may be considered an old-fashioned hobby by some, but the 

truth is that it is becoming popular again. Some celebrities, adults in their twenties and thirties and even 

college students knit or crochet during their free time, and even though senior females are still the typical 

profile of a knitter, the popularity among young people is increasing. The revival of the textile crafts may be 

due to the multiple benefits they evoke as well as the recent popularity of the “do it yourself” trend.

There have been several researchers who studied the benefits of textile crafts, most of them in relation to 

adult knitters or crocheters. Some of the benefits attributed to this type of crafts are related to meditation, 

as they help the people who practise them feel more calm, happy, less stressed and less anxious, as well as 

calming the chronic pain. Some life-transferable skills such as patience, perseverance, pacing and planning 

are also acquired when practicing activities like knitting, and they can also improve the person’s self-worth 

and self-confidence. 

They have also found cognitive improvement in people who knit as it activates several areas of the brain. 

This makes it easier to organise and clarify the thoughts and forget about the problems, as well as improving 

the memory, concentration and information-processing. Working with both hands at the same time also 

stimulates cellular development in the brain and helps people think clearer. Furthermore, this activity also
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potentiates creativity as the person finds new ways of expression.

As it can be seen, Textile Crafts have numerous positive results in adults, and although there are not many 

studies related to the benefits of these crafts in children, some pedagogical theories support Textile Work 

and some countries like Finland, Sweden and Denmark include it in their curriculums. Friedrich Fröbel, 

Maria Montessori and Rudolf Steiner included work with textile materials in their pedagogies as they 

believed they were beneficial for children. Fröbel included sewing, embroidery and work with thread in 

his pedagogy, children following the Montessori pedagogy usually learn to sew both by hand and using a 

machine while the ones following the Waldorf pedagogy learn how to knit as well as to sew.

Regarding the three nordic countries mentioned, they all teach Textile Work as part of a crafts or practical 

subject. The teachers ensure that learning this type of skills helps the students develop a complete process 

(planning an idea, bringing it to reality and evaluating it) as well as teaching them some useful skills to 

succeed in more academic subjects such as problem solving. This subject also improves the students self-

esteem and self-confidence as they feel they are capable of creating projects in their own hands. Creativity, 

motor skills and learning how to work with different materials and techniques are also developed in this 

subject.

When coming to the few texts written about Textile Crafts and children, they acknowledge several benefits. 

Needlework, for example, can help develop many skills like hand-eye coordination, creativity, sense of 

precision and measurement, ability to cut, capacity to work cooperatively and independently and problem-

solving, which can improve the students’ academic skills. Furthermore, knitting and other similar activities 

can help nervous or hyperactive children calm down and engage with their peers while being productive. 

This, as well as shown by previous research it was proven by the Knitting Club, as some children with 

behavioural issues engaged and felt calm with knitting.

There were other benefits noticed during the Knitting Club carried out as part of the research for this 

paper. First of all, knitting in group teaches many values to children in an indirect way; children start sharing 

their learning and progression, help and respect each other, are patient, learn to persevere, potentiate 

their creativity, get a sense of community and belonging, become more responsible and some even adopt 

leadership roles that they would not adopt in other circumstances. Furthermore, when boys and girls do an 

activity like knitting together, the idea of it being gender neutral gets reinforced.

Going deeper into the gender issue, even though not many male adults are involved in Textile Crafts, when 

coming to children boys are more interested than they used to be in these activities and most of them 

do not see it as something just for girls anymore. This could be seen in the Knitting Club, where nearly as 
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many boys than girls joined, as well as in the example of Sweden, where Textile Work is part of the school 

curriculum, and boys and girls like the subject equally and the number of boys choosing Textile Work 

instead of Wood Work in the final years of school is increasing. However, in Finland and Denmark the 

teachers still get the feeling that the cliché that Textile Crafts are a girls thing is still going on, even though 

it is slowly changing.

To sum up, we could say that Textile Crafts have multiple benefits in both adults and children and that 

including activities like sewing, knitting or crocheting in the schools could help the students improve their 

academic skills. However, some people think that teaching these crafts at school is part of culture that 

countries like Spain do not have and that it may be hard to understand the need of them in the curriculum. 

Regarding the cultural aspect, New Zealand, where the Knitting Club was held, does not have the tradition 

of teaching Textile Crafts in Primary School and this activity worked well and was well accepted in the 

community. That is just one example of what crafts like knitting can do with Primary School children and 

how much they can aport to the school and its environment.
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